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1.1 Introduction

1.1.1 Location

Beaumaris Primary School is located in Ocean Reef, a sburban coastal estate, some 30 kilometres north
of Perth. Beaumaris is a relatively affluent area, with a socially mobile population that includes many
immigrants from the UK and South Africa who have reinv ested their wealth for a preferred lifestyle by
the sea. The community supports several local schoos including government and non-government
sectors. Parents are generally well off trades peopk, business people and workers. Most families
participate in activities that promote positive outcom es for their children.

1.1.2 The school

The school draws the bulk of its student population f rom within the surrounding Beaumaris, Ocean
Reef, lluka and Burns Beach Suburbs.

The School was established in 1991 and provides educatioml facilities for Years K— 7 (children aged 4 -
12 years). Important features of the school include its Student Services Program and programs in the
Arts, Technology, Music, Physical Education and LOTE.

The last Beaumaris School Plan concluded in 2004 and realied several positive evolutions, including
composite class structures for P-1 and Years 6-7. Théatter signalled a move towards greater
collaborative teaching practices and integrated studies. This strategy has now been extended across the
whole school.

Through further restructure the school now comprise s of three distinct Sub Schools (Junior K-3; Middle
4/5; and Senior 6/7). Each has its own Sub School Head & leader and coordinator and each is being
supported by provision of common collaborative times and targeted resourcing. The new organisation
is underpinned by philosophy of composite classes and collaborative pedagogy, with a growing focus
on lifelong learning and middle schooling strategies. The realignment is consistent with the

Curriculum Framework and teachers are professionally w ell advanced in an Outcomes Based
environment.

1.2 Planning for the Future

In looking to the future, planning focused on develo ping a vision to carry the school towards the end of
the decade and beyond. 2003 was a year of review and sharig future projections. 2004 was a year of
laying foundations for skills, understandings and practi ces to support appropriate teaching — learning
relationships where the concept of schooling is a global experience being rapidly shaped by technology
and new paradigms for learning. Examination of the past and present, as well as exploration of the
future required input and partnerships from within th e school community, as well from without.

Beaumaris was well placed to take up this challenge. Its new realignment, a developed whole school
culture and pedagogical directions enabled exploration o f ways to enhance transitional development
through the Curriculum Framework with emphasis on pr eparing students for a less predictable future.
A future where capabilities for adaptability, problem s olving, creativity, enterprise and collaboration

are regarded as essential, or as Peter Ellyardfuturist and strategist based in Melbourne; currgn€hairman
of the Preferred Futures Instituteliggested at a Principal’s Conference in Perth, “Theability to thrive — or
Thrivability — in an unknown world.”

Such a vision is consistent with the current Plan for Government Schools and Outcome Based
Education. It further explores what schooling and lea rning might be like in the next decade. It
required a framework that supported teachers in movin g students to those capabilities, within the
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Curriculum Framework. This journey was the next log ical step, building onto past and current plans
and successful practices.

In exploring what that framework may be, the Strategic P lan 2004-09 is underpinned by a foundation
that links transition through the Sub Schools and on to secondary and future education. This
foundation includes:

Lifelong learning competencies and strategies

Strategies from and understandings about “middle school ing culture”

Creativity & well being

Values and ethics

Productive Pedagogy

Whole school transitional development of supporting co re skills, learning, understandings,
knowledge and practices

Technology as a tool and medium that binds the found ation for learning and the ‘knowledge
society’

Organisation & management

Such a process required time in conceptualising a vision and progressive planning, resourcing,
implementation and review. To maximise opportunities for success this process was best managed in
an environment of ‘action learning & research’ that off ers professional and scientific rigour. The plan is
well under way but much is still to be delivered.

1.3 Broad Overview

1.3.1 Developing the Vision

Such an enormous responsibility did not rest solely with the school. While teacher expertise is essential
and is a prime driving force, ongoing input by other stakeholders was also valued and necessary. They
include: all school staff; students; whole school community; other schools; Edith Cowan University;
researchers and other external expertise; private enteprise; and the WA Department of Education &
Training (DET).
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Planning Stakeholder Links:

2002-04 School
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SDP Review
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Achievements
Ongoing Needs
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Integrated Learning
Collaborative Cultures
Sub School Transitions

Current & Future
Contexts
Global Thinking
Middle Schooling
Lifelong Learning
Pedagogy
Resourcing

Vision
&
Future Strategic Plan

Research

Valued Outcomes

Successful Practise
Frameworks VaIL_Jes
Models Ethics
Partnerships Partnerships
Action Research lmprOV_e_ments
Facilities

Technology

Services

System

Partnerships

Strategic Plan

Whole School Community

Curr Framework
Regs & Policy
Resources
Support

DET & Govt

1.3.2 Laying the Foundations

2004 was largely a year for review of existing plans and practices, as well as developing a shared sense
of purpose and commitment about where we wanted to go and what we wanted to achieve. Some of
this process had already commenced, with outcomes basel pedagogy, class restructure, professional
development, collaborative practices and integrated learning. These all formed part of the review.

In addition, opportunities for greater understanding about proposed frameworks and global impact
were made available to the whole school community for input and to win support, essentially, to assist
teachers in transitional development across the Sub Shools and collaborative learning pathways within
Sub Schools. This was supported through: action regarch; assisting teachers in trials; and development
of practices best suited to the evolving vision. Many of these practices are evident in the school today.

Thus the journey of laying foundations ran parallel wit h past, present and future challenges of analysis,
review and goal setting. This was necessary for informed dialogue and informed decision making. It
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was also necessary to identify strategic partnerships that would assist in: developing the vision;
supporting the vision; and committing to implementin g the vision.
1.3.3 Partnership in Conceptualising the Process
Role of School Community:
Sharing ownership and development of the vision

Supporting transitional sub school structures and deve lopment of skills, understandings,
knowledge and practices frameworks

Acquisition of associated resources to make the vision possible
Supporting and resourcing ‘learning pathway’ developme nt of projects, themes and integrated
studies in general — e.g. supporting learning pathways development by incorporating planned
IT & Multimedia learning tools in the form of action projects, on-line projects, web
development, interactive media development & other activities

Role of DET:
To promote high standards of student academic & social achievement through policies and
procedures that develop: Motivated & engaged students; Inclusive, safe & stimulating learning
environments; Motivated & capable workforce; and Stron g organisational & management
support

Curriculum and Students Services policies, procedures and resourcing

Partnerships in development and evaluation of the visi on, strategic plan, action plans and
future planning cycles

Acquisition of associated resources to make the vision possible

Supporting staff professional development in understa ndings, skills and problem solving in
terms of the projects, software and hardware

Supporting succession planning through flexible poli cy that ensure continuation and further
maturation of the vision

Role of Wider Community:
Importing expertise and knowledge to inform and win w hole school community support
Linking Beaumaris, on line, to other global portals fo r learning
Research, survey and analytical support (staff, students, community)
Shared Action Research management - planning, implementation and review
Resourcing partnerships and strategic alliances
Local and global promotional alliances and strategies
Role of ECU:
A partnership with ECU was regarded as valuable active support, not just for research expertise and

management, but also working side by side with teacher s, students and the community. The type of
support sought included:
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Sharing knowledge and expertise about global issues and current/future directions
Planning and development partnerships

Supporting staff professional development in understa ndings, skills and problem solving in
terms of the projects, software and hardware (ECU IT students)

Training and up-skilling of future teachers

14 Summary

The planning framework represented a quick snapshot of a much larger and far more complex network
of innovations, processes, collaborative practices,planning and vision setting that has been evolving
since the school was established. Beaumaris Primary 8hool had already done the ‘hard yards’ in terms
of an Outcomes Based environment and early thinking about collaborative and successful practice.

The proposal was not about tossing out those practices. It was about acknowledging and building onto
them, within the context of “thriving in the future, " towards a ‘Learning, Thinking and Caring
Community’ linked:

firstly by the limit of our imagination, creativity, ~well being and willingness to be ... the leader in
excellence...embracing challenge... shaping the future

secondly through professional commitment and our will ingness to learn together, through
collaborative practices and sharing

thirdly via contemporary teaching - learning culture s: Productive Pedagogies; Lifelong
Learning; Middle Schooling; technology; and global lea rning networks

It was about taking a successful school history to a higher global level of awareness and understanding
that would be not only more consistent with exponent ial change in 21st Century but also essential in
developing students and adults who could thrive in an unknown future. An essential element was
confident, informed and current global leadership, wi th distributive networks to import the right

inputs where belief and commitment were infectious, through example and passion.
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<
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Future
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Each framework represents a wealth of skills, understandings, knowledge and practices that in turn are
still being identified and expanded. These alone were not the focus, but rather strategies and practices
collectively developed over time, yet when combined , provide a powerful tool for learning
engagement, rich teaching-learning relationships and consequently, successful outcomes for student
thrival. Outcomes remain the focus. Technology is the driver to engage the learning process in its
many forms and enterprises.
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2.1 Outcomes

The Strategic Plan is at the end phase of initial implementation. While we expected to be further along
with development, a significant amount has still been a chieved despite hindrances imposed by

systemic policy and other external challenges. What began as a distant vision is rapidly becoming a
tangible reality. At the end of 2003 and early 2004 ICT wasin its infancy where the focus was more on

IT Specialist expertise and varied degrees of confiderce and competence across the school. The concept
of a ‘Cyber Community’ was too difficult to visualise let alone implement. Yet whole school

community support for the vision and journey towards a ‘Whole School Learning, Thinking & Caring
Community’ was overwhelming. One can attribute this to the high professional culture that has
underpinned Beaumaris and continued the desire to learn, to meet challenges and to continue to

improve student outcomes. As a result significant o utcomes have been achieved already.

211 Technology as a vehicle for learning and the Knowledge Society

2.1.1.1  Whole school upgrade and expansion of ICT hardware, netw orking and
software, across the school

2.1.1.2  Whole school upgrade and expansion of Multi Media hardware and software,
across the school

2.1.1.3 Evolution of a ‘Cyber Community’ with: all staff and s tudents on line,
communicating, utilising multi media and accessing | earning portals; and ICT
links to parents and wider community (e.g. Class Blogs)

2.1.1.4 Integration of technology in pedagogy, teaching — lear ning relationships and
learning pathways

2.1.1.5  Supporting policies & procedures

2.1.1.6 Development of both internet and intranet sites linki ng to learning an detaching
resources and portals

2.1.1.7  Acquisition and expansion of Smart Technology and action research
2.1.1.8 Provision for sustainability: hardware; resources; exp ertise; training; partnerships
2.1.1.9 INTEGRIS, SIS & associated administrative technology

2.1.1.10 CIP and on line reporting

212 Whole School Learning, Thinking & Caring Community

2121 Development, action planning, implementation and ongo ing review of Strategic
Plan

2.1.2.2  School restructure into three sub schools represening phases of the Curriculum
Framework, comprising of: multi age groupings; active and semi autonomous
collaborative teams; teacher teams; and a culture of smalér sub school families
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221

2.1.2.3

2124

2.1.2.5

2.1.2.6

21.2.7

2.1.2.8

2.2

Learning competencies and strategies — familiarisation with frameworks;
transitional expectations; utilisation in planning and th inking; links to Productive
Pedagogies; further consolidation to continue

Middle Schooling Culture strategies and understandings — familiarisation with
frameworks and culture; implementation of Thinking Ski lls continua;
implementation of Learning to Learn strategies; Brain T heory; Instructional
Strategies; transitional expectations; links to Productive Pedagogies; further
consolidation to continue

Creativity & Well Being — continued focus and expansio n of Arts and Physical
Well Being programs; adoption and active commitment to FISH Philosophy;
consolidation & expansion of Student Services Portfolio; further consolidation to
continue

Values and ethics — review and reaffirmation of school values and ethos;
consolidation and expansion of School Spirit; consolidation & expansion of
awards programs; links to Lifelong Learning, Middle Sch ooling and Productive
Pedagogies

Productive Pedagogy — familiarisation and training has co mmenced in 2007 with
a view to ongoing implementation action plans develope d by sub schools; links to
Lifelong Learning; Middle Schooling and Core Continua

Whole school transitional development of supporting co re skills, learnings,
understandings, knowledge and practices — implementatio n of Aboriginal
Education focus continua across all Learning Areas; devdopment and
implementation of ‘Beaumaris Language Development Plan 2005-09'; commenced
exploration and development of S&E and Science; Stateand National Syllabi
development; DET Partnership established to commencewith Literacy, then
Numeracy

What Have We Learned?

Strategic Plan

2211

2212

2213

2214

We all need someone like Murray Gell -Mann’s brother wh o, through his own
belief and experience, taught Murray see things differ ently and give him vision.
Global experience and leadership confidence are essernal, as is the capacity to
explicitly and actively vision if we are to empowerin g others so change can occur

Vision and plans are committed to and achieved more readily within a clearly
scaffolded structure that embodies organisational, operational, customer and
stakeholder considerations and expectations at both macro and micro levels

Good, committed Strategic Plans enable successful Actbn Planning and desired
outcomes

Successful outcomes are enhanced by shared leadershiphrough committed
whole school and sub school collaborative teams
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222

2.2.15

Schools such as Beaumaris suffer under a highly centréised bureaucracy that
tends to employ a ‘one size fits all approach’ in policy and procedures which
legitimate centralised authority but at the expense of disfranchising creativity and
flexibility, let alone, local autonomy. Accountability becomes the operative vision
with mediocrity as an unintended outcome. Much time has been wasted by
having to put strategic planning aside for systemic ini tiatives. For example:

On a scale of 1 to 10, the whole issue of reporting wauld rate less than 1 in
terms of effecting teaching & learning outcomes, yet the new format
consumed over 50% of planning time in 2007.

Ever changing HR policy and poor industrial negotiatio ns have evolved
an inflexible, impractical and unfair staffing regime th at has enabled
unreal staff turnover and little local selection, resul ting in mismatched
placements, ongoing retraining, stalling of planning and implementation
at the local level, as well as uncertainty and lack of systemic confidence.
This has impacted seriously on our capacity to deliver a Whole School
Learning, Thinking and Caring Community, as planned.

School accountability processes have been too inflexble and not
cognisant of local competence, experience and developnental maturity.
As a result time is wasted by repetitive questionnair es and reviews,
justifying the obvious. If we use the eight school accountability focus
areas or the recent Standards Framework as independent yardsticks then
we are wasting our time as schools such as Beaumaris hae evolved a
more visionary and strategically contextual organisation al culture,
complimented by cyclical planning and review behaviours .

Whole School Learning, Thinking & Caring Community

2221

2222

2.2.2.3

2224

2.2.2.5

2.2.2.6

Time invested into ‘in school team collaboration’ is paid back ten fold through
cohesive, shared, energetic decision making and positve teaching — learning
relationships

Development and use of in house expertise to deliver professional development
and action research is more welcomed and engaging than eternal training
sources

Investment in technology has been liberating and engaging for teachers and
students alike, enabling more appropriate teaching — learning relationships and
reshaping their professionalism

Investment into values, ethos, Student Services, FI$l philosophy and ‘School
Spirit’ makes Beaumaris a pleasant, enjoyable and succedsl place to learn, work
and play — everyone wants to be here!

Consequently staff give and participate beyond the call of duty, which is
mirrored by students and appreciated by the community , making Beaumaris a
‘High Demand Government School’

Whole school emphasis and varied experiences in the ats, creativity, well being
and numerous extracurricular opportunities allow stud ents to fuel their interests
and further engage their learning, across the board

S:\2009 Admin Filing\100 ADMINISTRATION\108 Planning\Le  arning & Thinking & Caring Community April 2009.doc



Beaumaris Primary SchoolPage 14 of 60
Whole School Learning & Thinking & Caring Community

231

2227

2.2.2.8

2.2.29

2.2.2.10

22211

2.3

The capacity to evolve a dynamic learning environment that promotes improved
outcomes does not happen by focusing on benchmarks ard standards
measurements alone, but rather the whole learning context

The capacity to deliver dynamic teaching — learning r elationships and school
effectiveness is greatly enhanced by using a tangiblemodel for school
improvement: ‘Whole School Learning, Thinking & Car ing Community’

If we want students to learn, we need to let them explore how they learn best via:
learning to learn; learning to think; learning to prob lem solve

Whatever our objectives, vision and goals, they can only be delivered through
whole school community engagement, empowerment and co mmitment

All the above motivate: engagement; independent learnin g; resilience; social Kkills;
self worth and Thrivability - the qualities we believe our graduating students will
require to succeed in later education and life, which will become even more
critical as this group becomes an older cohort

Recommendations

To complete the journey:

2311

23.1.2

2.3.1.3

2314

2.3.1.5

2.3.1.6

Beaumaris needs to be quarantined from existing Staffing Policy, enabling it to be
fully Merit Select to reduce disruptions to the str ategic plan and ensure goals are
achieved as planned. The longer it takes, the less déctive will be the outcomes as
idle time shows few results and undermines commitmen t.

Beaumaris needs to be quarantined from existing Staffing Policy to ensure
succession planning and continuation of ‘Whole School Learning, Thinking &
Caring Community’

Beaumaris needs to be quarantined from existing Staffing Policy because it has
invested over a quarter of a million dollars in smart technology and associated
hardware, software and professional development. We cannot sustain exhaustive
retraining programs through staff turnover and inability  to locally select and
retain permanent staff

Beaumaris also needs to be quarantined from traditional central resourcing
procedures to enable ‘one line budgets’ for greaterlocal flexibility to support its
culture and goals

because of its high level of professionalism and capaciy for self determination in
partnership with the community, Beaumaris should be gi ven opportunity to trial
‘self governance’ and total local management, within expl icit systemic policy
parameters supporting local human and fiscal resource management

partnerships with DET in curriculum development; smar t technology and school
improvement need to be expanded
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2.3.1.7

for Beaumaris to retain its academic success, its nationhclassification as a 'High
Demand Government School’ and its status as a governmern school flagship all
the above are recommended outcomes

2.3.2  To assist other schools and system:

2321

2.3.2.2

2.3.2.3

2324

2.3.25

2.3.2.6

2.3.2.7

2.4

The Beaumaris journey serves as a model for school efictiveness and
improvement across the state that can be adapted, regadless of size, location and
expertise

School improvement and effectiveness models need tobe developed to suit
improvement in a variety of schools

School leadership needs to be more independent, cotrolling its own professional
development and opportunities for global learning expe riences - the current
centralised recipe is one that breeds compliance, ignaance and uncertainty rather
than global expertise, creativity, confidence and risk taking

Schools like Beaumaris should be viewed as developmertal lighthouses where:
links are forged with other schools, particularly rural ones, that enable visits,
interchange of staff and mentoring; and development of teaching method and
pedagogy for trainee and developing teachers through lo cal arrangements

Utilising networking technology linking schools and classrooms to assist in
achieving the above

Need broader systemic contextual vision for technology that projects into what
schools may be like and supports additional resources to make it possible,
particularly smart technology — Beaumaris is a living model

If we are to cater for an older senior cohort in prima ry school then the Beaumaris
‘Developing a Learning & Thinking & Caring Communit y’ model will become
even more relevant and needs to be shared

Conclusion

The vision and goals set are both challenging and daunting, but achievable. Much has been achieved
despite external hindrances. There is a new level ofprofessionalism and energy that has enabled
optimistic and successful progress. Staff and community alike see Beaumaris as something special, a
lighthouse that is doing great things for its studen ts and its community. There is a great deal of pride

in the school and desire to do better...'To be the leader in excellence, embracing challengmgltae future!’

The school has an outstanding reputation, locally, nationally and abroad. It is described by families as:
being at the cutting edge; progressive; professional; caring; exciting; challenging; valuing achievement
and effort; inviting and welcoming; a fun place; and e ducationally successful. This is a direct credit to
the staff who have committed not only to the 2004 — 2009 %ategic plan but to others beforehand. It is
the way things are done because people are happy to behere and hence happy to do the extra yards.
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3.1 Planning for the Future

3.1.1 STRATEGIC PLANNING

Our strategic planning has set our vision, determining where we, as a school community, are going
over the coming years, how we can get there and how we will know if we have or not. The focus of the
Beaumaris strategic plan is on the entire school community and how we, together, can improve
learning outcomes and experiences for all students as A Learning, Thinking & Caring Community.’

Our vision was shaped through global leadership experie nces, school review, external partnerships and
research:To be the leader in excellence...embracing change...shapiogutied

Strategic planning served a variety of purposes in our organ isation to:

clearly define our vision and mission

establish realistic goals and objectives consistent wit that mission in a defined and achievable
time frame

communicate our goals and objectives to the whole school community

develop a sense of ownership of the plan

ensure most effective use of resources (human and fisal) by focusing on key priorities
promote evaluation of progress and mechanisms for infor med on going change and review
align expertise, thinking and implementation to one c¢ ollaborative mind set in operational
practice, accountabilities and outcomes

Model for Beaumaris Strategic Planning:
Our model provided an extensive overview of all aspec ts of schooling, teaching and learning, linking

global and local needs through four key focal points: Macro Environment; Operative Environment;
Customers and Stakeholders; and Operations.

OPERATIONS

VISION

VALUES

SYSTEMS SKILLS

MISSION
SCA

KEY RESULT
AREAS

KEY PERFORMANCE
INDICATORS

STRUCTURE STAFF

OPERATIVE ENVIRONMENT
LNIWNOHIANT OHOVI

CUSTOMER/STAKEHOLDER

Through this well structured framework, our whole sc hool community was able to develop a future
vision for Beaumaris and a strategic plan that would de liver the vision. Each year this plan is reviewed,
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with specific annual action plans, endorsed by the School Council, providing the basis for incremental
implementation, evaluation and further adaptation through cyclical processes.

Our vision is about a whole school culture and pedagogi cal directions that enhance learning and
transitional development through the Curriculum Frame work by preparing students with a capacity to
thrive in a rapidly changing and an unknown world. It explored what schooling and learning might be
like in the next decade and what we wanted Beaumaris students to be like in the final transition from
primary school. It explored and proposed a framework t o support teachers in moving students to those
capabilities. In essence it enabled formulation of a framework that became our ‘Strategic Plan 2005-09,’
underpinned by a foundation that links transition thr ough the Sub Schools and the necessary
capabilities, capacities and confidence for thrivability and success:

Lifelong learning competencies and strategies

Strategies from and understandings about “middle school ing culture”
Creativity & well being

Values and ethics

Productive Pedagogy

Whole school transitional development of supporting co re skills, learning, understandings,
knowledge and practices

Technology as a tool and medium that binds the found ation for learning and the ‘knowledge
society’

Organisation & management

Such a process requires time in conceptualising a vison and progressive planning, resourcing,
implementation and review. To maximise opportunities for success this process is best managed in an
environment of ‘action learning & research’ that offe rs professional and scientific rigour. The plan is
well under way but much is still to be delivered.

This School Plan provides the blueprint for school d evelopment through the quadrennium 2005-2009.
Supporting planning documents focus on Strategic Development, Curriculum and Operational
Management.

3.1.2 STRATEGIC PLAN 2005 — 2009+

OUR VISION — STRATEGIC INTENT

To be the leader in excellence, embracing challengeshaping the future!
MISSION - OUR PURPOSE

We are committed to providing a strong, holistic foun dation for relevant learning and living. Our
endeavour is to make a difference in a dynamic global environment, encouraging excellence and well -
being.

SCHOOL ETHOS
(Excellence — Endeavour — Harmony — Challenge)
1. We at Beaumaris Primary School are committed to creating a safe, enriched and challenging

educational environment which supports and promotes t he intellectual, social, emotional, creative,
spiritual and physical growth and development of each ch ild.
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2. We want children to strive for individual excellence an d to prepare for not only a life of work, but
also a life of worth.

3. At Beaumaris Primary School we are a community of life long learners where the unique abilities
and talents of each person is valued and nurtured.

OUR VALUES
The pursuit of knowledge and a commitment to achievem ent of potential

Self acceptance and respect of self

Respect and concern for others and their rights
Social and civic responsibility

Environmental responsibility

SCHOOL SPIRIT

The collective of activities, values and ethos that promote a sense of pride and belonging in our school
through the coming together of the whole school com munity!

OUR CONTEXT

Beaumaris Primary School opened in 1991 and has a local iteke area of the localities of (North) Ocean
Reef and lluka. The school has a level 6 classificatn. Enrolment expectations have declined over
recent years. Anticipated enrolments for the quadreni um range from 700’s 750’s (2004). The local
community is regarded as middle class (H index 112) wit h a multicultural aspect - most overseas
students coming from the UK, South Africa and Asia.

OUR COMMUNITY

Our community is actively involved in school decisio n making and activities. School governance, as
directed by the School Education Act 1999, occurs though the School Council, consisting of parents

and staff, with supporting projects and activities organ ised by the Parents and Citizens Association. A
Student Council represents student opinion and organi ses activities. A Staff Association represents staff
involvement, social activities and amenities within th e school.

OUR LEARNING ENVIRONMENT

A safe, comfortable and stimulating environment is cons idered important for our students. Attention to
the physical environment assures attractive facilities with grounds development requiring ongoing
resources. A stimulating classroom is important with | ots of opportunity for display of children’s work.
Children should be comfortable and enthused by their non-threatening environment at school. A clean
environment is part of this learning environment and all classes have a responsibility in this regard.
Adjacent work and outdoor facilities are continuing t o be developed. Accommodation is at a premium
with pressure on staff work areas, administration, sto rage and interview facilities.

OUR ORGANISATION

The Principal is responsible and accountable for the management of the school

The School Council has a major role in policy, planning and school decision making

School organisation and decision making occurs through devolved leadership groups:
Administration; Management; Finance; Sub Schools; Curriculum & Student Services; and Facilities
and Services

3.1.3 OUR FACILITIES AND RESOURCES

While school facilities are substantial, further consid eration of IT infrastructure, administration and
inclusivity needs to be undertaken
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It is proposed to continue grounds and Facilities enhancement and maintenance over the next 5
years. Grounds development continues to provide a safe and attractive environment for student
lunch, play, shelter and activities, as well as presenting a positive image for the school

Resource provision will focus upon IT and Multi Medi a development, as well as reflect priorities
and needs, within the limitations of grant allocations, contributions, P&C support; and private
enterprise partnerships — especially in Smart Techndogy

Upgrade of security and power to meet additional demand s from the Strategic Plan

Continue school maintenance & development programs consistent with vision and planning

OUR COMMUNICATIONS

Good communication is vital for an effective and effic ient school. At Beaumaris we endeavour to do
this through:

ScHooL PROMOTION - A marketing brochure; Parent Handbook; Staff Handbook; media exposure;
awards & presentations; Learning Journeys; assemblies; Misical Soirees; Community projects,
performances and partnerships

PLANNING - simplified Action Plan with annual inserts of strategic plans. Operational Plans to be
progressively updated.

REPORTING - Summative Reports (Semester 1 & 2); Parent Nights (Tem 1 & 3); Parent meetings and
conferences; class — home communications and sharing; wrk samples

NEWSLETTER - Fortnightly

ICT — Web Site Internet and intranet; develop electronic communicati ons & links between admin —
classrooms — home — global nodes; Smart Technology

ASSEMBLIES - continue focus on student achievement and performance

TECHNOLOGY - school web site (www.beaumarisps.wa.edu.au) and classroom blogs
STRATEGIC GOALS

School strategic goals have been determined by rapidly changing global needs and future directions,
the Plan for Government Schools 2004 — 2007, as well as nde identified by student performance data
and school surveys.

Strategic Goal One - To develop a whole school learning, thinking & caring community

Strategic Goal Two - To promote high standards of student academic & sodal achievement
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How we intend to achieve our objective

Vision

Strategic Goal One:

Strategic Goal Two:

To develop a whole school learning,
thinking & caring community through...

1. Developmental transition through
primary school

2. Lifelong learning competencies &
strategies Key

Values, pastoral care & social skills
Productive pedagogy & assessment
Creativity & Well Being
Core skills, learning, understandings,
knowledge and practices
Technology, as a vehicle for learning &
thinking

No ok w

©

To promote high standards of student
academic & social achievement through...

1.
2.

: . . 3.
Middle schooling culture and skills Objectives 4

-

Motivated & engaged students
Inclusive, safe & stimulating learning
environments

Motivated & capable workforce
Strong organisational & management
support

Aims Linked to the Vision, Mission & Strategics

OPERATIONAL PLANNING (Operational Objectives for 2005 — To be expanded)

To develop a whole school learning, thinking & caring community

Technology — Integrated Learning: Administration & | nformation Management
Strategic Plan 2005+ - Sub School Continua; Further deviopment of Vision & Plan

Productive Pedagogy and Assessment

To promote high standards of student academic & social achievement

Literacy & Numeracy -ongoing
Curriculum Improvement Phase 2
Inclusivity, Well Being & Child Protection

OUR ACCOUNTABILITY

The school seeks to demonstrate its accountability through:

monitoring, analysis and moderated judgements about stud ent performance, and implementation

of improvement plans based on these judgements

appropriate learning experiences according to the needs of students

leadership, at all levels, which promotes a shared vision for the school
management and development of staff performance to maximise student learning
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provision of a learning environment that is physicall y and emotionally safe and encourages

excellence
effective communication with the community

and the extent to which we demonstrate:

Students wt

- engage in whole class discussion, group walikidodliactivities

- negotiate a significant proportion of the dFat@agessment tasks

- connect learning to the outside world and endquess across the
world

- use multiple intelligences and learning todezgiestin carrying out
their learning tasks

- learn within an integrated curriculum framework

- participate in community based learning thegragbdnprograms and
accessing peer tutors & adult mentors

- use up-to-date technologies to assist thegr learnin

- enjoy quality relationships that ensure thaidsatisin contact with
small number of adults

- participate in intellectually challenging asidexetivities

- use appropriate time for critical reflectiondencetbpment of
cooperative learning strategies

- apply acquired learning strategies to new angfuheantexts

- participate in physical activities which prossiot wll being and
healthy lifestyles

- participate in stimulating and enriching cnelativiéusal activities and
learning

School Leaders v

- are life-long learners who lead by example

- develop whole school community commitment

- develop a learning community within a collaiiate

- foster a team approach to teaching and learning

- enable teams of teachers to manage time anfidvainan,

- shift school focus from subject-centred tocstoiledt-
- perceive Middle Schooling Culture & Lifelong &egrait of &

- use up-to-date technologies to assist learongguaisdtion
- encourage broader community participationuicettheneaf

- recognise parents are partners in the learnisgt@mgaand

- be entrepreneurial in securing resources, naarttetiqmport
- navigate the school to global learning oppaanuhitie

- enable the resources, facilities and strategasdadhe

- achieve and celebrate academic and non acadessic suc

physical resources within a whole school framework
developmental learning

wider, whole school approach to improved ledthimgiag

young adolescents

develop strategies to involve parents in dneirskelarning

partnerships

inclusion of specialist programs across the room

Teachers wt

- facilitate students' building of connections besimireg areas and between t
discourses of home and community

- foster the flexible use of learning time ang trgamisation

- cater for individual and dynamic learning graglisasawhole class learning

- work in teams; work collaboratively; utilisseexpecally, nationally, globally

- exercise control over budgets, professionamgeetapriculum and work
organisation

- share scheduled times for planning and proféssito@mhent

- have more contact time with students in conipestied settings

- generate genuine partnerships with parentsubarnowamid evaluation issues

- facilitate inclusive programs & structuresrtsst stddent interests, concerns
needs and affective development

- incorporate productive pedagogy and assesdegasgtrat require students
develop higher order thinking and reflectibeiupemtand other students'
learning

- connect student learning globally

- use up-to-date technologies to assist learning

- recognise parents are partners in the learnisgt@mgaand develop strategie
involve parents in their children's learning

- recognise the importance of physical well béegpkpdstrategies for promo
a culture of healthy living

- recognise the practical, academic and sodialdbedefits gain from the Arts
a language other than English when incorporkg@ahing pathways in learni
pathways

he

Parents & Community

- recognise parents and teachers are partners in th
organisation, & share strategies to improveschildri
learning

- connect classroom to home

- extend the community into the school

- enable the school vision through support apeltjer]

- work in partnership to provide a safe, healthy and
aesthetic environment across the school commu

o share and celebrate student success and achieve
academic, social, cultural, spiritual, creaieesandl
development and well being

- use up-to-date technologies to assist learhmpend
sl classroom connectedness

kin

and

ng
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3.2 Lifelong Learning Competencies and Strategies

3.2.1  Whatis lifelong learning? (Ray Land Universiydpf2003)

Over the past three decades the concept of “LifelongLearning” has had various connotations across all
levels of educational provision, from classroom-based curriculum through to adult education and
government policy. Until the 1990s, the concept seemedto be more identified in relation to adult and
post-compulsory education. The term was often linked with others such as ‘adult education’ and
‘vocational education’ focusing upon adult access to formal post-compulsory and continuing education.

More recently however, there has been a shift towards a concept of Lifelong Learning as learning that
enhances and contributes to knowledge and skills. In 1996 the OECD committed to the importance and
relevance of lifelong learning (OECD 1996). This has ledto a notion of a learning journey from “cradle-
to-grave” and has been prompted by the emergence of knowledge economies and information societies,
the key features of which are well known and documen ted, and include:

Globalization and increasing trade liberalism,

Ageing populations,

Changing nature of work and employment opportunities,

Increased mobility and conversely, immobility of popu lations,

Increasing impact of new and future ICT, and

A shift away from manufacturing towards knowledge and s ervice economies.

The emerging global knowledge economy is profoundly altering demands on labour markets and
citizenry worldwide. It is estimated that by 2010 the in dustrial workforce of advanced nations will only
account for 10-15% of all workers (OECD 2000). The citizens ofthese societies require an increasing
range of skills and knowledge in order to operate eff ectively in their daily lives. The students we are
teaching in today’s primary schools will not live in a society where life and work are pre-ordained, but
rather a society where the individual must assume responsibility for decisions, accept the consequences
and as a result, become highly adaptable to changing circunstances. Thus lifelong learning is now seen
as a developmental journey of individual and social transi tions through schooling, tertiary and
vocational settings, adult learning, as well as ongoing learning at home, the workplace and the
community.

The concept of Lifelong Learning then focuses attention on the need for continual learning and on the
sets of generic skills and capacities that will equip individuals and societies to embrace this expanded
notion of learning and the challenges of living and wor king in knowledge economies.

3.2.2 Implications for Beaumaris School?

For Beaumaris Primary School this meant exploring what those Lifelong Learning skills and
competencies (Diagram 1) were and how they could be developed across the sub schools, to enhance
transition through the school, into later schooling an d through life in general. It meant conceptualising

a framework that would support the development of well  skilled and knowledgeable learners who are
able to work, think and make decisions independently an d responsibilities so they may maximise
opportunities that arise.
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Diagram 1: Life Long Learning Skills and Competencies Framework:

Decision Probl_em
Information Handling Making Solving

Self-Esteem
Self-Management
Self-Awareness

Presenting Communication
Formally

SKILLS
Discussing Communication

Informally

Empathy
Tolerance for Others

COMPETENCIES

Learning to Learn Creativity

A Sense of Humour

LEARNING
Listening Mediation
Memorising Skills
Entrepreneurial Skills Flexibility
Adaptability
Versatility
Making Critical Judgement Thinking
Practical Skills Reasoning Vision
Planning
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3.2.3 How to implement?

Developing the framework involved active input of the school community and all sub schools, building
onto and informing each other as it evolved, culminati ng in a set of developmental transitional skills
and competencies that identified what Beaumaris students need, to make successful transition into
secondary education and later life. This process involved:

Vision setting - exploring teacher, student and comm unity perceptions about effective teaching and
learning, as well as what a future school and student might look like, need and operate — in
partnership with Edith Cowan; TKM Consulting; Hamilton ~ Senior High School; APPA; and others
— to inform and shape a vision and strategic plan

Community Perceptions about student needs -
—‘ Exploring

Teachers . Perceptions about effective Teaching [
Perceptions

Students Perceptions about a future school |

Strategic Plan — Vision for the future

Planning pathways to lifelong learning - sub schools r eview the information, Lifelong Learning
Skills and Competencies Framework to develop continua that answer the question, “What is it we
are doing and can do in our sub school to enhance studet transition and support the vision?”

Lifelong Learning Information Decision Making Problem Solving Etc... i
Skills & Handling !

Competencies
Junior Sub School i
Middle Sub School !
1

Senior Sub School

These continua then underpinned future planning of le arning programs, incorporating strategies
and skills into learning pathways and activities.

Evaluating - with DET support, via ongoing partnershi p for review and outcomes evaluation to
inform progress and future decisions

The focus on Lifelong Learning provided a focus for the future, a roadmap for the next five years and
onward.
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3.3 Middle Schooling Culture

3.3.1 Core Elements - Middle Schooling In Aus{ri#onal Middle Schooling Project 1996-97)

The following points emerged from State, Territory an d National forums conducted during 1996-97 as
part of the National Middle Schooling Project. They r epresent a common Australian view of the needs
of young adolescents. It is important to note, however, that young adolescents should not be regarded
as a homogenous group. Given the considerable variaton that exists among them (especially in terms
of culture, socio-economics, gender, age and other fators) we need to be wary of over-generalisation.

1. Needs of young Australians:

Like all students, young adolescents have a range of pesonal, intellectual and social needs. With the
onset of puberty, however, there are particular physi cal, emotional and cultural needs that also have to
be addressed. The middle years of schooling shouldprovide opportunities for young people to learn
and grow in ways that acknowledge and respect this special phase of development.

The following points were represented as a collective Australian view of specific needs that must be
addressed in the middle years of schooling:

Identity:
Exploring how individual and group identities are sha ped by social & cultural groups

Relationships:
Developing productive and affirming relationships wit  h adults and peers in an environment
that respects difference

Purpose:
Having opportunities to negotiate learning that is usef ul now, as well as in the future

Empowerment:
Viewing the world critically and acting independently , cooperatively and responsibly

Success:
Having multiple opportunities to learn valued knowled ge and skills as well as the opportunity
to use talents and expertise that students bring to the learning environment

Rigour:
Taking on realistic learning challenges in an environment characterised by high expectations
and constructive and honest feedback

Safety:
Learning in a safe, caring and stimulating environment t hat addresses issues of discrimination
and harassment (e.g. racism; sex)

It is only through re-thinking and changing learning ¢ ultures, physical structures and learning
organisation that we can address these needs for thesedolescents. Middle schooling is not a program,
structure or model. It is a concept, a culture and belief about better ways to engage and meet the needs
of this cohort of students and those who teach them. If we are to maximise the potential of our most
valuable resource, our students, then it is the respmsibility of every government, education authority
and school to take up this challenge to improve middle years’ education.

The importance of achieving developmentally responsiv e middle level schooling cannot be
overemphasised. The nature of educational programs young adolescents experience during this
formative period of life will in large, measure and de termine the future for all of us.
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3.3.2 Principles which Guide Middle Schooling in Ausstrali

(National Middle Schooling Project 1996-97)

The middle years of schooling are likely to be more effective when they are based on a shared
philosophy of fundamental values and beliefs. These years constitute a stage of education during
which young adolescents can explore themselves and tre world in which they live, in a context of 'high
expectations'. Middle schooling should be founded o n a commitment to advance the learning capacity
of all students and the achievement of outcomes that are meaningful and beneficial to the student. At
the same time, there is a need to provide opportunities, skills and understandings that encourage active
and responsible citizenship.

The following principles, which are the result of w ide consultation through ten Australian Middle
Schooling Forums, constitute essential components ofmiddle schooling:

Learner-Centred:
Coherent curriculum is focussed on the identified n eeds, interests and concerns of students and with an
emphasis on self-directed and co-constructed learning

Collaboratively-Organised:
Powerful pedagogy is employed by teams of teachers who know and understand their students very
well and who challenge and extend them in supportive e nvironments

Outcome-Based:
Progress and achievement are recorded continuously in relation to explicit statements of what each
student is expected to know and be able to do

Flexibly-Constructed:
Arrangements are responsive to local needs and circumgances, and reflect creative uses of time, space
and other resources

Ethically-Aware:
Justice, care, respect and a concern for the needsfothers are reflected in every-day practice of
students, teachers and administrators

Community-Oriented:
Parents, together with representatives from a diverse range of groups, institutions and organisations
beyond the school are involved in productive partner ships

Adequately-Resourced:
Experienced teachers and support staff, supported by high quality facilities, technology, equipment and
materials, constitute essential requirements

Strategically-Linked:

A discrete phase of schooling is implemented as a stagewithin a K-12 continuum and connected to the
early and later years
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3.3.3 Characteristics of Effective-Middle Schooling ieescn Australian School$National
Middle Schooling Project 1996-97)

A significant number of schools around Australia have been addressing the needs of young adolescents
and implementing the principles of middle schooling as part their everyday practice. While the work of
some schools was published in reports and case studis, other work was recorded on video and
presented and discussed at middle schooling forums and professional development activities. An
analysis of the expanding data base of good practice revealed a number of distinguishing features
associated with middle schooling on the part of stude nts, teachers and school leaders which we at
Beaumaris wish as a desirable outcome for our vision:

Students who:
engage in whole class discussion, group work and indiv idual activities

negotiate a significant proportion of the learning and a ssessment tasks

choose when to start and finish learning tasks

use multiple intelligences in carrying out their le arning tasks

learn within an integrated curriculum framework

participate in community based learning by accessing peer tutors & adult mentors
use up-to-date technologies to assist their learning

enjoy quality relationships within an organisation that e nsure that each strident is in contact with a
small number of adults

participate in intellectually challenging and extension activities
use appropriate time for critical reflection and the d evelopment of cooperative learning strategies
apply acquired learning strategies to new and meaningfu | contexts
Teachers who:
facilitate students' building of connections between learning areas and between the discourses of
home and community
foster the flexible use of learning time
cater for individual and dynamic learning groups, as wel | as whole class learning
work in teams

exercise control over budgets, professional development curriculum and work organisation

share scheduled times for planning and professional development within and across the
primary/secondary nexus

have more contact time with fewer students in secondary settings and work with colleagues to
deliver the curriculum in primary settings

generate genuine partnerships with parents on curric ulum and evaluation issues

facilitate inclusive programs and structures that address adolescent interests and concerns,
especially health issues and affective development
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assessment strategies that require students to reflecupon their own and other students' learning

School Leaders Who:
are life-long learners who lead by example

develop whole school community commitment
develop a learning community within a collaborative ¢ ulture
foster a team approach to teaching and learning

enable teams of teachers to manage time and human, fiscaland physical resources within a whole
school framework

shift school focus from subject-centred to student-centred learning
perceive middle school reform as part of a wider, whol e school approach to improved learning
encourage broader community participation in the educat ion of young adolescents

recognise parents are partners in the learning organisation, and develop strategies to involve
parents in their children's learning

3.34 Implications for Beaumaris School?

For Beaumaris Primary School the term ‘middle years of schooling’ refers to student cohorts in both
Middle and Senior Sub Schools. However, it also implies explicit links with practices in the Junior
School that establish foundations for transition. Life long Learning and Middle Schooling are not the
monopoly of any one sub school or school sector, butrather the responsibility of all stakeholders.
Those principles and practices emergent from the national project are whole school appropriate. For
Beaumaris this meant a K-7 approach and ownership.

Middle Schooling Culture Planning Framework (Diagram 2)

Planning for the future involved the school as a whole , preparing and enabling students to make
successful transitions from early childhood to the mi ddle years and beyond. This means we all have a
stake and responsibility in shaping the school, the teaching—learning relationships and outcomes that
will enhance this transition. Middle schooling cultu re and lifelong learning are closely linked. One
cannot be successful without the other. Both are diiven by student centred developmental practices.
Both incorporate rich learning tapestries. Both are interwoven by pathways of learning technologies.
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Diagram 2: Middle Schooling Planning Framework — a gui de to planning, implementation
and review:

Student Negotiated:
Learning styles

Activity options
Sharing work
Presentation

Outcomes

Integration:
Programs where possible

From LA’s: S&E; Maths; Science;
Arts; PE; English; LOTE; T&E

Non-Negotiable:
Curriculum Frameworks

Outcomes
Productive Pedagogies

Connectedness:
Excursions/Incursions
Social & Environmental
issues
Presentations — local
and wider audiences

Lesson Scaffolding:
Lessons with learning to learn

and intelligences strategies
Inclusivity Levels
Rich Tasks

Integrated
Thematic
Learning
Pathways

Assessment:
Self assess Rubrics
Conferencing
Common assessment tasks

Tests & Quizzes
Electronic portfolio

IT; Multi-Media
Rich Assessment

IT & Multi-Media:
Learning tools
Integrate in learning pathways
activities
On line programs and activities
Global networking
Home — school networking

Reporting:
Formal semester reports

Expanding Outcomes to
rubric with identified
indicators, able to be

used for reporting and
electronic portfolios

Library:
Research skills

Referencing
Resources

Rewards:
Games
Computer activities
IT activities
Negotiated Learning
Etc.

3.35 How to implement?

Middle Schooling Culture Planning Framework:

Expanding the framework across the sub schools involved collaborative input by all teachers, once
again building onto and informing each other, culminati ng in a continuum of transitional middle
schooling strategies that have been identified as apprapriate for and complimenting each sub school.
These proposals provided both a guide for planning and evaluating ideas. They are particularly
helpful for integrated learning pathways that can combi ne a range of strategies and outcomes.

Middle Schooling Non-Negotiable Negotiated Integration IT Skills and Evaluation...Etc
Planning Learning Activities
Framework

Junior Sub School

Middle Sub School

Senior Sub School
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But first, there was a need for much dialogue about what these strategies meant and do within the
Framework, across the school. Questions revolved araind an understanding of and decisions about
Learning Pathways that integrated a range of learning areas, skills, understandings, incremental tasks,
media, connectedness, presentation and evaluation. Whataspects from the Framework would be
incorporated? For example: ‘What learnings, understanding s and skills are essential, or non-negotiable?
How will we know each student explicitly understands task requirements and accountabilities? How
can we connect learning to the real world? What ‘rich task/s’ can we develop? How is technology
integrating learning? How will the pathway be continual ly assessed and who will it involve? How will

it be presented? How will we know how we have gone?’

In addition, questions needed to also focus on ‘Learning to Learn strategies’ and ‘Thinking Organisers’

that could also be planned into the overall learning pat hway in developing independent and self
motivated learners.
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3.4 Learning to Learn — Thinking Community

In addition to promoting middle years’ pedagogy, part of the challenge also required a review and
development of ‘learning to learn’ strategies that add ress different student learning/thinking needs

and styles as effective ways to problem solving. In essence the challenge was about evolving a learning
community with a thinking culture. Focus was on evalu ating student learning strengths and
weaknesses so they were aware of and given opportunity to develop both. It involved the

development of whole school sequential planners intro ducing students to and consolidating
understandings about practices in Brain Theory, as well as Tools for: Thinking; Learning; Evaluation
and Assessment; and the Inquiry Process - from Juniorto Senior sub schools.

(Hamilton Senior High School, Western Australia, 2003)

Learning to Learn Tools of thinking, learning and
evaluation

» Cooperative group strategies
» Social skills

» Graphic organizers p ]
Mi 3 g i
Explicit teaching of thinking and theories of Intelligence = iin ma.ps é
» Evaluative tools B
— + Crteraand i

vt

‘?f Brain Theory

» The Brain and brain waves
» Multiple Intelligences
» Learning Styles

e/t

Instructional Strategies

z
s

Theories of intelligence,

SRy
' Thinlking Styles ) ‘ <= Leaming styles and
s Music - Baroque thinking styles
» Brain Gym - juggling, crossovers <7

» Switch ons and offs
» Brain food and water
» Colour, keywords, pictures

Assassment
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34.1 How to Implement

2005 whole school developmental planner of when to introd uce a range of thinking skills:

Skills and strategies were researched and identified asbeing transitionally appropriate. Each is
explicitly taught and assessed within each sub school. This represents a minimal scope and sequence
planner only, as ‘Learning to Learn’ skills are transit ional and sub schools will likely broaden coverage
as required.

JUNIOR MIDDLE SENIOR
Level SCHOOL SCHOOL SCHOOL
Thinking Skills Group Skills Group Skills Group Skills
Thinking Skills Y-Chart PMI Question Matrix
Thinking Skills T-Chart Multiple Intelligence | Multiple Intelligence
Thinking Skills KWL KWL Mind Mapping
Thinking Skills Venn Forum Scamper,
Diagram Pooch & Bar
Thinking Skills 6 Thinking Hats 6 Thinking Hats Venn Diagrams
Thinking Skills Brain Storming Blooms Taxonomy Blooms Taxonomy
Thinking Skills Fat & Skinny Fat & Skinny
Questions Questions

(NB: Refer to the THINKING SKILLS — Beaumaris Prim  ary handbook)

Brain Theory and Multiple Intelligences examples from Donnybrook DHS were already available and
reviewed by Sub schools in developing the sequential planner. ‘Learning to Learn’ examples from
Hamilton SHS were also essential. The task was to deale what, when and how these approaches and
strategies could be developed and implemented in evolving a whole school thinking culture. The
outcome was a shared whole school planner for Thinking Skills, from K-7.

Other strategies also needed further exploration as they evolved in each sub school. For example,
independent learning skills were considered importan t and a desired outcome from middle schooling,
as well as lifelong learning, and included strategies such as below:

Independent Learning Junior Sub School Middle Sub School Senior Sub Schal
Organisers

Cooperative Group Strategies

Social Skills

Citizenship

Personal Organisation Skills

Time Management

Decision Making

Planning

Implementation

Meeting Accountability

Managing Information

Presentation

Self Evaluation

Peer Support

Creativity

Enterprise

Personal Well Being

Ethics and Values

Etc..
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These were by no means finite, but were considered b be key skills in each sub school. They are
developmentally appropriate for successful transition to independent learning. In doing so, the
curriculum improvement program has become a much rich er and a more meaningful developmental
process that combines a balance of curricular and non-curicular thinking and outcomes. It made it
possible to identify and develop the elusive ‘added v alue’ component that rationalists overlook or are
simply not able to recognise.

Thus the developmental parameters within each sub school became more of a focus about individuals
than age levels, enabling students to develop towards levels, standards or benchmarks. In turn there is
an expectation that all students will do so and can be moved along, as far as possible, when necessary.
Learning and development is not a process of osmosis,but rather a guided and directed journey. Some
students fly early, others need a directed prod at times.

As a result the school was able to target and justifiably resource identifiable areas of needs such as:
Individual and Group Education and Behaviour Plans
Holistic approach and resource support for Students at Academic Educational Risk
Extension programs

Social and emotional well being

3.5 Creativity & Well Being

3.5.1 Creativity

Creativity is not a recipe or prescriptive activity t hat happens in isolation, nor is it monopolised by any
single learning area. Creativity is the cornerstone to higher order thinking and the cement that bonds
us together in many forms of expression, opportunity , appreciation, Thrivability and shared school
spirit. It is the immeasurable ‘added value’ for both the individual and the community that enriches
and helps make more meaningful connections to our worl d. Yet teachers can still readily identify
creativity in pupils. When pupils are thinking and be having creatively in the classroom, they:

guestion and challenge

make connections and see relationships
envisage what might be

explore ideas, keep options open

reflect critically on ideas, actions and outcomes

Creative pupils are curious; they question and challenge, and don't always follow rules. They:

ask ‘why?' 'how?' '‘what if?'

ask unusual questions

respond to ideas, questions, tasks or problems in a sirprising way
challenge conventions and their own and others' assumptions
think independently

Creative pupils think laterally and make associations be tween things not usually connected. They:

recognise the significance of their knowledge and previous experience

use analogies and metaphors

generalise from information and experience, searching for trends and patterns
reinterpret and apply their learning in new contexts

communicate their ideas in novel or unexpected ways
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Creative pupils speculate about possibilities. They:

imagine and see things in the mind's eye

see possibilities, problems and challenges

ask 'what if?'

visualise alternatives

look at and think about things differently and from dif ferent points of view

Creative pupils explore possibilities, keep their o ptions open and learn to cope with the uncertainty th at
this brings. They:

play with ideas and experiment

try alternatives and fresh approaches

respond intuitively and trust their intuition

anticipate and overcome difficulties, following an idea through

keep an open mind, adapting and modifying their ideas to achieve creative results

Creative pupils are able to evaluate critically what th ey do. They:

review progress

ask 'is this a good...?" 'is this what is needed?'

invite feedback and incorporate this as needed

put forward constructive comments, ideas, explanations and ways of doing things

- make perceptive observations about originality and value
(http://imww.teachernet.gov.uk/management/atoz/C/créigitnschools/index.cfm?code=chec)

3.5.1.1 Implications for Beaumaris

At Beaumaris, creativity is the catalyst that draws on inspiration, engages learning and brings the
school community together, as a whole, through perfo rmance, appreciation, integrated learning and
opportunities to express oneself in many forms, with encouragement and without constraint. It is the
‘mortar’ that builds ‘added value’ to learning and life and the core of ‘School Spirit.” It is the tangible
expression of Lifelong Learning, Middle Schooling and ‘Learning to Learn’ cultures.

That is why the Arts continue to remain such a signifi cant focus, not just as a specialist area, but an
integrated experience linked directly to classroom pr ograms and school vision.

For Beaumaris it means all staff, students and learning experiences are connected with the arts as a
creative, concrete conduit to help shape and developour vision. Through enthusiasm and commitment
the school has been able to offer a broad range of expriences that go far beyond the ‘call of duty’ in:
engaging learning; promoting endeavour, achievement and excellence; nurturing citizenship;
recognising difference; developing self esteem; deweloping confidence; emphasising trust; promoting
interpersonal skills; having fun; and pride in self, school and community. Collectively, these have
woven a warm and positive school culture and ethos

3.5.1.2 Implementation

While creativity is integral in classroom activities, it is deliberately structured into three key learning
and experiential Arts sub sets in order to maximise opportunity and participation:

Visual Arts — Art Specialists

o Expression - Drawing; Painting; Modelling; Collage; Pottery; Techno logy & Enterprise;
Textiles.
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o0 Appreciation - Image analysis; art as stimulus; reflection; self evaluation integrated
with classroom learning pathways.

Music
o Instrumental Music - Year 6 and Year 7 Orchestral Bands; Senior Rock Bands.

0 Singing - Year 2; Junior School; Middle School; Senior SchooChoirs; Individual
Performers

Performing Arts
0 Musical Theatre Group (Middle & Senior Sub Schools)

In addition to training, students are provided with as many opportunities to perform in public, as
possible. These opportunities are essential in motivating and rewarding effort, as well as personal
pleasure and fulfilment by connecting their efforts t 0 a tangible and rewarding outcome. Performances
include: Assemblies & Special Occasions; School Conags & Out of School Concerts; Competitions and
Festivals and Street Parades; Open Nights — eg MusicaBoirees; Arts Extravaganza - Exhibitions; Art
Gallery; La Carnivale (music & dance); Plays; Musicals; €c.

Consequently additional time and resources have beeninvested in the Arts and Specialist time, to:
broaden opportunities for students to engage in learni ng

support teachers and promote creativity links and under standings that integrate learning areas and
life at school

Recordings — audio and visual

As a result, Beaumaris has evolved one of the most sucessful Arts Programs in any primary school,
across the globe. Creativity is encouraged and promoted through:

all learning areas (e.g. Science; T&E; Maths; etc intgration)
ways to express and present knowledge

productive teaching — learning practices underpinning: intellectual quality; connectedness;
supportive classroom environment; and recognition of difference

opportunities to explore, take risks, problem solve and look ‘outside the box’ in terms of the world,
understandings and themselves

The Arts have engaged and connected learning, as well asschool and community. The inspiration and
culture derived from creativity has made the journey towards our vision more meaningful, much easier
and more rewarding.

3.5.2 Health & Well Being

...adapted from Ron Kurtus (18 August 2002) (http://www.schoolehampions.com/grades/health.htm)

Being healthy means the body and mind function as they are supposed to. It is important
students are both physically and emotionally healthy. Students can maintain their health by
taking care of themselves and avoiding toxic situations and life styles

Health concerns both physical and emotional well-being. Being physically healthy means the
body is functioning as it should, without pain, disco mfort, or lack of capabilities. Students can't
do well in school if they don't feel well. Being h ealthy makes them feel good and allows them
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to perform more effectively. Otherwise opportuniti es are reduced in later life; academically,
socially; and in terms of personal well being and esteem.

3.5.2.1 Implications for Beaumaris

The Beaumaris vision of students thriving in an uncert ain future was not simply related to
learning and creativity, but also to the need for personal health and well being. Thrivability
can be severely hampered if the body and mind are seliously unwell or unhealthy.

As a consequence, Health and Physical Education in particular, continue as an integral focus
within the vision. Students are able to access a highy effective Physical Education program
that is developmentally focused, consistent with the transitional school structure. The program
builds onto Health programs to foster healthy life sty les, recreational pursuits, skills
development, resilience and personal development. Programs in dance, games, fitness, skills
and personal development add to student well being, e njoyment and engagement a broad
range of recreational activities.

3.5.2.2 Implementation

Physical Education lessons have been extended and argrovided to all classes with formal sports
sessions available to students in Years PP-7. Skillend games vary throughout the year and a daily
fitness program is followed. The school has comprehensive facilities and resources for a variety of
sports. Special events include interschool sports,swimming lessons (Term 2) and athletics carnivals
(Term 3). Student skills, fithess levels and participation levels are developed and assessed
longitudinally as they transit through primary school.  The overall program is world class in terms of
elementary education.

Children are expected to wear suitable footwear for all Physical Education and sport sessions. They
also require a faction T shirt for sporting activities as the Faction Competition is an important aspect of
School Spirit and culture of endeavour. The school also has resources for a perceptual motor program,
which is provided for children in Pre-primary and Yea r 1.

Sports include cricket, T ball, netball, football, soccer, rugby, basketball, hockey, swimming, athletics,
mod-cross and a range of other minor activities.

The health program follows criteria of: good health hab its; self-esteem; safety; personal development;
and emotional well being. As part of the program, the Life Education Van visits school bi-annually,
covering aspects of the human body and drug education and is available to all year levels. Students
need to confront these issues and develop awareness ad understandings that may assist in their
decision making later in life and Thrivability.

Beaumaris Health and Well Being programs are underpinned by the Pathways to Health and Well
Being in Schools Framework, developed by the World H ealth Organisation.

3.5.3 Mental & Emotional health

Being emotionally or mentally healthy means one’s mind and emotions are functioning as they
should, without anxiety, depression or other malfunct ions. Causes of mental ill health include
physical disease, stress, genetics and mental abuse. F@xample, being constantly and unfairly
criticized can affect emotional well-being.

Maintaining mental or emotional health is not as specific as maintaining physical health. At
Beaumaris positive reinforcement is incorporated into daily life as a way to keep the right
mental attitude, rather than thinking of things in neg ative terms. All people want to avoid or be
able to cope with situations that cause excess stressyhether it be a student finding it stressful
giving a presentation in front of the class or a teacher coping with pressures from home and
school. Excess worry is counterproductive. Understanding, preparation and support can
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reduce the stress. A commonly used adage is: "Don'tsweat the small stuff. Everything is small
stuff.”

Through the Student Services Portfolio, an extensiverange of strategies and programs are
offered as preventative, supportive and reactive measures in promoting mental and emotional
well being, as well as a sense of ‘feeling safe.” ®@mplimenting them are comprehensive
recognition and awards programs that also reward: excellence; effort; progress; responsibility;
Thrivability, citizenship and School Spirit. These are closely connected to our strategic
continua including: Lifelong Learning; and Middle Scho oling Culture. They are integral to
delivering the vision of a ‘Learning, Thinking & Cari ng Community’ for all.

3.5.4  School Health & School Spirit

Since its beginning, Beaumaris has developed a healthy supportive and friendly school culture, not just
among staff, but as a whole community. This has continued to develop over the years making
Beaumaris both a desirable place to work and a desirabledestination for outsiders. It is this supportive
collegiate culture that inspires staff and students to ‘do the extra yard,” beyond the call of duty, that
makes it possible for students and staff to share so mary rewarding experiences and opportunities for
learning. This is our ‘School Spirit.’

The ‘Strategic Plan 2005-09’ underpins School Spirit as &ey motivator and source of professional and
personal satisfaction necessary to deliver a challengingvision as a coherent and actively collaborative
team. The ‘Fish Philosophy’ was purposefully introd uced during the Plan’s embryonic phase,
emphasising the fact we create the type of workplace, practices and outcomes we allow, whether good
or bad. If we desire a happy productive environment t o achieve our vision it is really up to us, not as
individuals, but as a team to maintain and further ‘Scho ol Spirit.” This means a commitment to FISH —
a commitment to walking the talk through four simple b ut fundamental personal and collective
decisions:

Be there!
Choose your attitude!
Make their day!

Have fun!

Outcomes have been very positive, adding to and complementing existing school culture and ‘School
Spirit.” The real benefit however has been the levelof team development and cohesion that in turn has
promoted: dynamic sub school teams; commitment to who le school technology up-skilling;
implementation of strategic planning; professional grow th; and a happy and vivacious working
environment.

Students and staff want to function properly, physicall y and mentally and emotionally.
Emotional imbalance, unhealthy lifestyles, personal stress and stressful working conditions can
affect the ability and desire to be engaged in positive teaching learning relationships. Such an
outcome can only hinder our vision and goals. As such: strategies, programs and philosophy
that promote well being are central to our strategic pl an.
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3.6 Values and ethos

3.6.1  Values
The pursuit of knowledge and a commitment to achievem ent of potential
Self acceptance and respect of self
Respect and concern for others and their rights
Social and civic responsibility
Environmental responsibility
Context:
The values we hold affect the way we act and think and in fluence the decisions we make.

An explicit acknowledgement of core, shared values is one of the principles of the Curriculum
Framework. There are five core values and these are voven into the thirteen overarching outcomes as
well as learning area statements. The core values areihked to an expanded set of 32 articulated values.
The result is that values are implicitly and explicitl y woven into teaching and learning in Western
Australian Schools.

Beaumaris has revisited its core values, developed sane years ago, in context of the new strategic plan.
These values have unanimously been retained as they arestill regarded as highly relevant and essential
in terms of delivering the vision.

They are also consistent with values in the ‘Plan for Government Schools 2005:'Learning; Excellence;
Equity; and Care.

At Beaumaris, values education is seen as a key strategyo promote well being in the social/emotional
domain and subsequently better teaching — learning relationships. These include:

preventing bullying

managing student behaviour

building resilience and thrivability

improving student and staff well being

improving whole school relationships

improving teaching — learning engagement

developing responsibility and citizenship

ensuring unity of vision and ownership within the wh ole school community
Organisational coherence and collaborative focus will not evolve if common and shared values are
absent. Beaumaris’ successful history has been undgsinned by the values which will also deliver

success in the future. These values are promoted andshared within the whole school community,
making school a great place to learn and work.
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3.6.2 Ethos:

Excellence — Endeavour — Harmony — Challenge

Beaumaris Primary School has been and still is committed to creating a safe, enriched and challenging
educational environment which supports and promotes t he intellectual, social, emotional, creative,
spiritual and physical growth and development of each ch ild. Our vision is underpinned by an ethos
that has evolved from strategic planning aimed at deliv ery:

We want children to strive for individual excellence a nd to prepare for not only a life of work,
but also a life of worth

At Beaumaris Primary School we are a community of life long learners where the unique
abilities and talents of each person is valued and nurtur ed.

We at Beaumaris Primary School are committed to creating a safe, enriched and challenging
educational environment which supports and promotes t he intellectual, social, emotional,
creative, spiritual and physical growth and development of each child

The collective of activities, values and ethos promote a sense of pride and belonging in our school
through the coming together of the whole school com munity. This is our ‘School Spirit,” our fuel, our
‘la joie de vie’ to: Be there; Choose our attitude; Make their day; and Have fun!

3.7 Student Services:

Over the years, Student Services have developed intoa comprehensive portfolio, underpinned by our
values and ethos. The school continues to develop andoffer a wide range of programs to assist
students whose educational, social, emotional, behavioural and well being are at risk.

Identification of students at educational risk occurs through analysis of student performance data and
teacher observation. Support programs for students experiencing learning difficulties (especially
literacy) include “BWELL”, ARK, Support a Reader, Senior Reading Program and Staff/Student mentor
program. In addition, programs are available for studen ts with social/emotional and behavioural risk
factors. These include, Art/Drama Therapy, CABCAA and the Volunteer Enrichment Program. These
programs depend on a combination of expertise and volunteer time which are acquired through
partnerships with ECU; Murdoch and Curtin universitie s and the wider community.

As well as classroom provision, extension programs are offered at a District level through PEAC
(Primary Extension & Challenge).

Individual and Group Education plans are now also a feature for Students at educational risk. These are
determined by class teachers and Student Services inconsultation with parents and other key
stakeholders. Normative data such as WALNA and other standardised assessments are consulted,
along with classroom performance. The Deputy Principal (Students Services), SAER Coordinator, LSC
and the School Psychologist are available to assist in bth student identification and formulating
individual education plans. Case Conferences continue to be utilised as necessary, along with referrals
to external agencies. These can be requested by schaastaff or parents.

Comprehensive policies are in place at Beaumaris for Behaviour Management of Students (BMS).
Policies include a Code of Behaviour, Roles and Respasibilities, Consequences, Positive Strategies and
Bullying and Violence Prevention. The school has a focus on creating a positive, caring and safe
environment so we may promote engagement and achieve our vision. This has nurtured a number of
programs which foster excellence, endeavour and harmony. These include: School Spirit Time &
Awards; Assembly Awards & Presentations; the Endeavour & Achiever Program; Achievers’ Camp;
Achievers’ Day; Year 7 Sydney/Canberra Tour; Outdoor Ed ucation Camp; Faction Competition;
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Student Council; Leadership Week; Chess Tournament;external competitions; community events; and
Graduation Activities.

For students experiencing behavioural difficulties, s chool and Department discipline procedures are
firm and clearly defined. Policies on bullying and vio lence prevention have been developed. These are
outlined in the Behaviour Management brochure for paren ts. Individual Behaviour Plans may be
established by class teachers and the Deputy Principal (Student Services) with parents informed and
involved in this process. Examples of programs used at school to encourage positive behaviour and
self-esteem include: Volunteer Enrichment Program; Art/Drama Therapy; Buddy classes; self
awareness programs; CABCAA; You Can Do It and Rock & Water. In addition senior students have a
number of leadership opportunities through the Scho ol Leadership Program.

The school has developed a ‘Good Standing’ policy entitling students to privileges, awards and extra-
curricular activities, across all sub schools. Theseentitlements are withdrawn once “Good Standing’ is
lost as a consequence of transgressing school values,tieos and BMS, until such a time it is earned back.

Department of Education and Training policy supports th e diverse range of students needs and
promotes inclusion. Where the school is able to managehealth issues and provide an appropriate
educational program for students with special needs, special arrangements are often necessary to cater
for children with disabilities or medical needs. Thes e are addressed through Individual Health
Management Plans and Medical Action Plans. Beaumaris is ®en positively, by the community, as

being an inclusive school.
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3.8 Productive Pedagogy

In the Queensland School Reform Longitudinal Study (QSRLS Lingard et al. 2001gontext, this study
went a long way to identifying specific pedagogical and assessment practices that improved the social
and intellectual outcomes of students and were particu larly relevant for the middle years of schooling.
Derived from the CORS Study by Newmann and Associates in the US, the QSRLS offered a view of
school reform that also focused on changes in the natue and alignment of the message systems of
pedagogy, curriculum and assessment, but was sustained hy lasting changes in both the structure and
culture of schooling.

The research conducted by the QSRLS consisted of an international literature review and ph one
interview with principals of phase 1 Leading Schools (A ilwood et al, 2000). From this research, the
QSRLSteam developed the notion of Productive Pedagogies a means of improving intellectual and

social outcomes for all students in Queensland State shools that was then used as a model with which
to conduct observations in a large number of classrooms. Productive Pedagogigdentifies a number of

dimensions that are necessary but not sufficient for these improved outcomes. These include
‘intellectual quality’, ‘connectedness’, ‘supportive classroom environment’, and ‘recognition of

difference’, and are made up of twenty elements of pedagogy nested within these dimensions.

The QSRLSsuggest that improved intellectual and social outcomes can be achieved with the support of
a Professional Learning Community which places Bernstein's three message systems of schooling,
curriculum, pedagogy and assessment, as the central focifor improving student outcomes (King,
Ladwig & Lingard, 2000). However, these must be aligned if they are not to work at cross-purposes to
each other (Lingard, 2000a).

This research informed that while Queensland schools are on the whole quite socially supportive
environments, the elements of intellectual quality and recognition of difference do need attention. The
findings of the final report suggest that professional development which focuses on matters of
pedagogy and assessment might be the way to develop a pofessional learning community and the
change necessary to improve and more equitable outcomes(Ray Land, QSRLSResearch Team, 2001).

3.8.1  What does it mean for Beaumaris School?
Productive Pedagogy - Dimensions and Elements

Productive Pedagogy is not new and does not profess © be the ‘be all and end all’ or a panacea for all
ills. Itis simply a framework of ‘successful pract ices’ that are evident in many classrooms today that
research suggests improve teaching — learning relatiorships and outcomes in a modern world. Some
are more prevalent than others depending on the type of lesson, learning program or demographic
composition. What they do offer however is an underst anding of lower and higher order strategies that
correspondingly evoke lower and higher order outcome s. The higher the order - the higher the
outcome.

The Productive Pedagogy framework offers a tool for tw o key functions:

To inform teachers of practices that need to be inegrated into learning plans for higher order
teaching and learning, and

To help us evaluate and develop our own practices in order to improve personal and student
outcomes
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The Productive Pedagogy Framework
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INTELLECTUAL CONNECTEDNESS SUPPORTIVE RECOGNITION OF
QUALITY CLASSROOM DIFFERENCE
ENVIRONMENT
Higher Order Thinking Knowledge Integration Student Control Cultural Knowledge
Deep Knowledge Background Knowledge Social Support Representative
Participation
Deep Understanding Connectedness Beyond Classroom mgagement Narrative
Substantive Conversation Problem-Based Curriculum Explicit Criteria Group ldentity
Knowledge Problematic Self-Regulation Citizenship
Metalanguage

These organisers identify key strategies that in turn are underpinned by more specific descriptors,

ranging from lower to higher order practice. For ex ample with Intellectual Qualities:

INTELLECTUAL QUALITIES 1 3 4 5
(lower) (higher)

Higher — order thinking Examples R

Is higher order thinking occurring during the lesso n? given to "

Is there evidence of conceptual depth, not content? assist

Deep knowledge
Does the lesson cover operational fields in any depth, detail or
level of specificity?

Deep understanding
Do the work and response of the students provide evidence of
depth of understanding of concepts or ideas?

Substantive conversation

Does classroom talk lead to sustained conversational dalogue
between students, and between students and teachersto
create or negotiate understanding of the subject matter?

Knowledge as problematic
Are students critiquing and second guessing texts, ideas and
knowledge?

Metalanguage
Are aspects of language, grammar and technical vocabulary
being fore-grounded?

When completed, the framework provides a useful profil e of teaching preferences and styles. These
will naturally vary according to lesson types, but th e profile is useful in exploring the extent to whic h
lower and higher order planning and strategies are used, whether teaching is in junior, middle or senior

school.
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The Productive Assessment Framework

Included in the Productive Pedagogy culture is a fram ework for Productive Assessment. Again it
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assists in identifying higher order practices and comp liments the PP Framework in terms of self and

peer review.

ELEMENTS OF PRODUCTIVE ASSESSMENT 1 5
lower higher

1. Students determination of assessment task Examples

Students determining specific assessments of outcoms or self- given to >

evaluation assist

2. Knowledge integration
Capacity to Integrate knowledge from a range of subject areas

3. Problematic knowledge: Construction of knowledge
Critiquing and second guessing texts, ideas and knowledge

4. Cultural knowledge
Understanding/acceptance of non-dominant cultures

5. Higher order thinking
Evidence of conceptual depth, not content

6. Problematic knowledge: Consideration of alternative
knowledge
Identifying and solving intellectual and/or real-world  problems

7. Depth of knowledge: Disciplinary content
Evidence of discipline content

8. Depth of knowledge: Disciplinary processes
Evidence of understanding/application of disciplinary
processes

9. Elaborated written communication
Writing communication skills

10. Connectedness: Link to background knowledge
Explicit links to students’ background knowledge

11. Connectedness: Problem connected to world beyond the
classroom
Connecting competencies or concerns beyond the classoom

12. Connectedness: Audience beyond school
Taking competencies or concerns beyond the classroom

13. Explicit quality performance criteria
Explicit/standardised/review type

14. Problem-based curriculum
Capacity for identifying and solving intellectual and/or  real-
world problems

15. Narrative
Narrative style assessment

16. Group identities in learning communities
Reflecting sense of community and identity

17. Active citizenship
Doing citizenship not good social behaviour

18. Metalanguage
Aspects of language, grammar and technical vocabulary

Collectively, the frameworks offer a guide to highe r order teaching — learning relationships and
outcomes. The frameworks also provide important reaf firmation of existing successful practices,
something that is often missing in the profession, yet so important in such a demanding role.
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3.8.2 How to implement?

There are two key phases to implementation. The first is to familiarise with the framework, to
understand its culture and elements and the relationship between less and more productive teaching
and learning. The second is to reflect on current practices, in collaborative teams with a view to
incorporate higher order strategies into planning, as appropriate.

Much is already embedded in sound primary teaching prac tices and frameworks for: Lifelong

Learning; Middle Schooling; and Creativity Well Being; as well as values and ethos. However the
framework serves as a good reminder that we need to reflect on our professional practices continually
for our own growth, as we do with student learning o utcomes. The two are intrinsically linked. This
can be quite daunting as peer reflection is not common practice in the teaching profession, let alone self
review. However, by working in collaborative teams t he experience can be both very rewarding and
less intrusive, as it becomes an integral part of teamplanning and dynamics.

Familiarising the Productive

Pedagogy Framework )
Video Traini Sub School Workshopping &
ideo Training » Planning Reflections and
» Action Plans
P 4
Familiarising the Productive - -7
Assessment Framework -7 -
- v
“7 ) ) Reviewing Individual and
Ongoing Review, Reflection & |4 Implementing Productive < Collaborative Planning
Dialogue Pedagogy Framework

Such a cycle does not happen overnight, but is evohing over time. Current, initial understandings,
confidence and willingness are all part of a critical c ultural awareness prior to any attempt at
implementation. The frameworks are not a new imposit ion, but rather a tool to refine skills and to say,
“Yes | am doing these! | may also need to look more atthese?”

3.9 Core skills, learning, understandings, knowledge and
practices

Underpinning any educational philosophy and social fabri c are sets of core skills, learning,
understandings, knowledge and practices essential to outcomes that enable individuals to successfully
contribute to the wider community, thrive and see op portunities in a global context. They are the
building blocks to lifelong learning. Individually they cannot sustain success, but collectively they
provide the academic, social, cultural and technical ‘pr oteins’ necessary to fit into and thrive in a
rapidly changing future.

These core essentials are just as important a part t@utcomes Based Education (OBE) as they were to
other approaches in the past. Certainly they were and ill are at the core of First Steps. When they are
forgotten or ignored, all too often the resultant out comes are less satisfactory or in some instances,
disastrous, as with the Process Approach in the 70’s andthe UK experiences in the 90's, to mention just
two. Itis as critical in an OBE framework that we rec ognise and address their significance. For many
teachers this is the case already. For some it may b& varying degrees.

3.9.1 What does it mean for Beaumaris School?

Practices at Beaumaris generally incorporate core esseridls, recognising they are critical if students are
to move on successfully. In the current culture of accountability and ‘standards’ they have become
even more critical. Much of today’s education thinki ng is influenced by: bipartisan politics between the
Labor states and the machinations of Federalism; the exteme accountability policies of the UK; or
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Conservative parties and the US. For Beaumaris and otherWA schools it means we are evolving a
culture that appears to be more standards driven, politically flavoured and over bureaucratised. The
voice of education has in effect been further removed from educationists to politicians and economists.
Thus measures of a successful school are more likgl directly linked to statistical outcomes that are
politically enhancing. If not successful, then some form of ‘knee jerk’ reaction is rapidly deployed to
show something positive is being done to correct the situation. And the media love it!

For Beaumaris, and other similar schools, this ‘layman’s approach’ to schooling is a real threat, not just
in terms of devaluing the good things schools do, but more globally, it can very well threaten the
culture of Outcomes Based Education. It simply means schools will need to ensure ‘core essentials’
have a place in teaching — learning machinations, not jug as integrated pointers in learning pathways,
but rather as focal points for development within pathw ays, or as necessary, as focal points alone.

Core essentials need be non negotiable to enable sucssful transition within the junior school and
between junior, middle and senior schools, then on to middle high school. There are critical gateways
for each transition and each requires a basic set of coe skills, learning, understandings and knowledge.
The aim of addressing these will be to make the transitions more successful and to identify and treat at
point of need, which is evident in classrooms now.

Some students will develop quickly, while others wi Il require not only more time, but also more
support. Developmentally, nothing is different to ¢ urrent philosophy. Practically, we can be more
strategic and focused in ensuring these core essentls are recognised and addressed. They include
developmental skills, learning, understandings, knowle dge and practices in areas such as:

English, particularly literacy, oracy and understanding the English language
Mathematics, particularly numeracy and working mathematic ally

Science

Our geographical and cultural heritage and citizenship

Inquiry and enterprise

Our place in globalisation

In each there are sets of non-negotiable essentials thatollectively help students to move forward and

to appreciate and understand how they relate to life and opportunities in a global society. They should
not be regarded as a ‘syllabus’ for everyone having to do at a set time, but rather as a guide to the sorts
of recognised and valued skills, learning, understandi ngs, knowledge and practices that should be
developed, during phases of learning as they enable siwccessful stages of transition. The reality is, if we
do not recognise them, someone else will. This outome will be more unpalatable.

3.9.2 How to implement?

The challenge for Beaumaris over the coming years is b identify what these might be and how they can
be translated within each sub school to accommodate developmental learning, longer teacher — student
relationships, and individual needs, remembering all st udents will be older from K-7 in a few years
time. This latter aspect is already a reality in the junior and middle sub schools.

The task is already beginning to be addressed by colhborative teams grappling with developmental
learning and planning over two year cycles, with succe ss. Combined with extensive input by
admin/curriculum leaders and sub schools, this can be achieved relatively painlessly, over time.

The process of identifying core essentials in English has already commenced via partnership with TKM
Consulting, for implementation in 2007. Work is also bei ng done by sub schools in Mathematics that
will provide useful guides across all sub schools, as will work in Society & Environment and Science,
through integrated strategies.
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The aim is to develop continua in core learning over a period of 4 years. Literacy and Numeracy will be
the first two. These are perhaps the more obvious expectations. It will also allow the current sub school
collaborative planning and review processes to explore what might be essential for students to do,
know, understand and appreciate in other areas.

As a result of the staff's positive approach, attitudes and working relationships in this area, a
partnership with DET has developed aimed at core learni ng, linking to syllabi progress already made
by DET, as well as the National Curriculum. This wi Il greatly compliment and assist the school’s
strategic plan as well as that of the system.

The end result will be a series of organisers that assst planning, implementation and evaluation and
address both student needs and societal perceptions, vithout undermining the value added outcomes
of lifelong learning, middle years’ culture, thinki ng community, values, pastoral care and social
development continua. Collectively they can underpin the Curriculum Framework and school
Curriculum Improvement Plan for the next 5 years and b eyond.

3.10 Technology as a vehicle for learning community and th e
‘knowledge society’

3.10.1 Perceptions About the World & Learning

Murray Gell-Mann, Nobel Prize winning physicist, begin s a description of how he is indebted for what
he learnt: to his family; his city; and nature:

“l owe most of my early education to my brother Ben, ishune years older. It was he who taught me to read
when | was three (from a Sunshine cracker box) and wtrodiced me to bird and mammal watching,
botanizing and insect collecting. We lived in New Y&@iky, principally in Manhattan, but nature study was
possible even there. | thought of New York as a hemlesk foat had been logged too heavilyFrom: Gell-
Mann, 1995, p. 12

Gell-Mann suggests that perhaps the way we perceive our environment may influence with the way
react to it and others around us. His brother, his early teacher, brought to Murray a creative and
innovative view of New York that ignited a flame for learning and scientific inquiry. Similarly the
perceptions educationists may hold about education, schools and their job also shape their perceptions
about learning and learners. Tensions between the old and the new are traditionally founded in
traditional structures, organisations and cultural view points. To move forward one needs to alter one’s
perceptions of the world about them. We all need an ‘older brother’ to show us the way and help us on
the journey. This is the challenge teachers face inan ever changing and unpredictable world. Unless
teachers can look at the present with different eyes, then their perceptions about the future will not
change significantly. Nor will their philosophies abou t teaching and learning or learning opportunities
and learning tools.

Thus the initial step to cultural change is providing the opportunity to look beyond what is, then to be
creative in helping students find their passion for learning in a globalised world that readily links the
local classroom and community to hubs of learning beyond borders, oceans and planets via highly
networked knowledge highways. The present already off ers opportunities for linking students and
collaborative projects across the globe, if we are prepared to look beyond the four walls. They include:
virtual learning communities; logging into space; acc essing unlimited information with a click of the
mouse; film production; technical arts; delving into historical archives; manipulating virtual reality;
direct classroom — home linkages; sharing on line programs; mass communication; and learning
through leisure and much more. Who knows what else t he future may offer?

How we as ‘big brother’ provide opportunity for our  students, will largely depend on how we view the

world and learning today. Whether we like it or not, w e are in the midst of questionably the greatest
revolution ever — Information Technology. As stakeho Iders in the business of ‘learning’ we have two
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simple choices: we either look to recognise the clange and learn to maximise these opportunities to the
advantage of our students, as knowledge navigators; or we encapsulate ourselves in the safety of the
past and the present that ultimately translates into teacher dissatisfaction and obsolescence as
knowledge keepers, let alone student frustration and d ysfunctional learning.

In essence, we as teachers also needed a ‘big brothedt Beaumaris to open our eyes so that we may
open others. This was our immediate challenge if we were to make future teaching — learning

relationships more appropriate in terms of our vision and Strategic Plan. Experienced global leadership
and partnerships with external expertise made it possible.

3.10.2 How did we approach the challenge to ‘open up our eyes?’

The initial approach was to explore practical activitie s that support and develop an innovative culture

reflective of modern teaching — learning relationshi ps and collaborative student thinking and learning.

One of the stories and experiences we shared was theVirtual Classroom 59 project: Perceptions about
the Future

(http://www.att.virtualclassroom.org/vc99/vc_59/index2.htm )

Virtual Classroom 59 was a global project undertaken by primary and middle school students from
Tasmania, United Kingdom and Canada. The aim of the project was to explore what future schooling,
life and learning might be like, given the changes occurring through ICT and access to the globe. Their
story is one of many global opportunities that are avai lable and engage active participation that

promote learning and positive outcomes. Whilst some proposals may be questionable, issues they raise
are also issues we as educators should be aware of, ahey arise from their culture and view of the

world today and tomorrow. We may maximise learning thro ugh this culture. The following are some
examples of their thinking and collective problem sol ving.

Timetables, Lessons and Learning

In the future will we ever have the awful scratching noise of the blackboard again.... or will we have so
many computers and interactive media that most work wil | be done electronically?” Here is a typical
timetable for a 10-11 year old student. We think you can learn using computers and this is going to
happen more and more. Check out a typical day in the lif e of a 21st century student. See how we think
learning is going to change in the future.

A Day in the Life of a 21st Century Student

7:00a.m. Jeremy (12 years old) wakes up and has a shower opurified
water. He has lots of work of ahead of him.

7:20a.m. He opens up his palm-sized,
electronic  personal education
assistant, P.E.A. for short.

7:25a.m. Jeremy receives his homework and test scoresof Social Studies,
Math, and English (83%, 97%, and 95%).

7:30a.m. He eats his hearty breakfast and prepares for a Vitual Reality field
trip to the year 1900 for History class.

7:35a.m. Jeremy puts on his Virtual Reality visor and gloves to begin the
trip to the year 1900.

7:40a.m. Jeremy closely studies the Virtual Reality geneated lives of the
people of the year 1900 and listens to various discussios led by his
History teacher (who lives in Sri. Lanka), Mr. Lundey
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10:00a.m. Jeremy removes his visor and gloves and returngo his work.

10:30a.m. He revises his homework and sends it to his tachers through his
P.E.A.

10:35a.m. Jeremy has a video conference with Larry and Eia, his partners in

Law class, about their project, The Laws of the 1990's.

11:00a.m. After his conference, Jeremy eats his lunch. fer lunch, he returns
to Math class to complete his school day.

3:20p.m. Jeremy's school day has ended. Jeremy closes hiP.E.A. and
recharges it.

3:25p.m. Jeremy starts his homework. This includes his law project, his
studies for Physics and Math and 5 ways schools have chamged
since 1990, for history class.

6:00p.m. Jeremy and his friend John log on to their P.EA.'s to have a chat.
6:45p.m. The boys log off and have dinner.
8:00p.m. Jeremy watches T.V., than goes off to bed.

What Will Learning Be Like?

Internet | Virtual Reality | Video Conferencing | Whats Next?

Learning in the future will definitely not be the sam e as it is today. The Internet, Virtual Reality and
Video Conferencing will be part of all aspects of school, and students will be able to work with more
advanced technology whenever they need to. Technology will help the children of the future to learn
and explore their worlds in ways we can't even imagine . But here are our views on how things are
changing and will continue to change.

Internet

Who would believe the Internet could get better than it is today? But it's true, the information highway
is in for some BIG changes in the next few decades. Right now if kids have access to the Internet, they
can search for the info with search engines like Googk. In the future, the Internet will be wireless and
more reliable, faster and cheaper. The Internet will be available in every classroom and home in the
world. Students can research projects in new ways.

No longer will they need to understand how search en gine logic works. Computers will understand
language and kids will be able to ask for information for a project without spending lots of time
searching the net. Ask for it and it will be there. T hat's what voice activation and fuzzy logic will be all
about.

Students will know Java and HTML as well as they know re ading and writing now. They will be able to
make their own web pages and store their projects on multimedia systems instead of paper. Your web
page-can be as big as you wish! The Internet hook-up wil not be only on a small computer screen, but
on a large TV Screen which has sound, virtual reality and real time conferencing all built in.

Virtual Reality
Virtual Reality will be used for other things besides video games and computer games. Virtual reality is

already very advanced and in the future it will have bet ter graphics, and it will seem like you are
actually experiencing whatever it is in the game.
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It can also be used for school. You could see shapes ah feel them to make math fun! If you have a
project to do on a country, maybe you can visit the country, & experience everyday life there through
virtual reality, and holograms. Or maybe you could virtu ally conference with a person from that
country, and discuss how life is different from wher e you are, to where they are. Students who may
have learning disabilities would be able to learn compli cated subjects through experiencing them rather
than reading about them. Dangerous experiments would b e safe and fun since you won't have to worry
about real explosions and injuries.”

Video Conferencing

Kids will be able to use video conferencing to either research with a partner when they aren't at the
same place, or talk with an expert who can answer some questions they might have.

In the future, you will be able to plug into video ¢ onferences cheaper and faster than today. You will be
able to correspond with kids from all around the world , any time, any place. If you're working on a
project with someone, or need tips from them, instead of e-mail you should be able to conference with
them, and watch them as they work. Instead of describing something and how it works, like you would
on a chat line, you will actually be able to show it to the person, and demonstrate how it works.

So where is this all leading to?
Most work in school will be done as projects.

Kids will have to be: good problem solvers; very res ponsible; make lots of decisions themselves; be
super communicators; and good thinkers

Teachers will have to become coaches and helpers and lear together with the kids.

Kids will be able to learn anytime...school hours will be more flexible or maybe there won't be any
schools?’

Teachers

In the future will we have to cope with teachers or will we have robots and computers only? There is a
lot of talk that teachers will be replaced by computer s and students will learn on their own using all
kinds of technology. That might happen in the future but in spite of the fact that sometimes teachers
can be boring or annoying, they can still guides us and help us when we get stuck and that pat on the
back and encouraging word can't come from a robot or a machine.

So we still think we will have teachers at the end of this century. We think we will have a laptop each,
but we will still have the simple things like a pen cil case and paper too. Check out the technology we'l
be using in Learning in the 21st century.

Clubs and Activities

Right now it depends on what country you live in as to what kind of clubs you have. In Canada there
are not many clubs in schools. Most of the kids get bussed to school and so at the end of the day they
can't really stay after school. During school time duri ng our lunch hour there might be sport activities.
In the future we think that clubs linked with school will be quite the same as now except that hi-tech
and the Internet will make it quite different.

Sports

There are many different types of sports clubs around nowadays and there will probably be more in the
future as more hi-tech stuff gets introduced. Football will still be around. And in Canada hockey will
still go strong, but more girls will be able to join the game.
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The fact that kids will be spending so much time learn ing with computers, sports are going to become
very important as a way to keep fit. Sports are going to be THE WAY kids will be getting together and
having fun. The virtual world can never take the place of a hockey stick or real soccer ball.

Hobbies

At school, there are not a lot of hobby clubs right now. We think since so many things will be done
through the Internet, kids who might never think of trying something completely different will be able
to with the click of the mouse.

Since video conferencing and virtual reality and real time video and audio streaming will be
commonplace, kids will be able to join virtual clubs and experiment with such hobbies as: cross stitch;
singing; acting; music; foreign languages; and art.”

3.10.3 What does it mean for Beaumaris School?

While this is a relatively simple story, it puts into context many issues educators, education authorities
and governments have grappled with over recent years. While some may debate the students’ views,
the framework and provision for the entire project and outcomes is the end point of sound planning

and a culture of innovative and creative thinking. Thi s includes school communities, principals,

teachers and students, in three separate countries. Te project engages the student's culture in a
contextual framework linking technology, problem solv ing and learning.

Too often plans can be piecemeal, each component with is own objectives. Here is a story that
combined all into one vision. It combined leadership , policy, resourcing, access, flexibility, pedagogy,
teacher planning, hardware, software, multi-media, cur riculum and professional networking.

It was a good beginning point for future planning when considering how innovation and creativity was
to be promoted at Beaumaris.

Primary students in other parts of the world, such as New Zealand, are mastering extremely
sophisticated multi-media skills in film editing and  production skills, all within the same philosophy
and paradigm as the Virtual C59 students have adopted. Many schools across Australia are also
leaping forward, but these are more like lighthouses in terms of their numbers, rather than the majority.
The challenge is how to increase their numbers and enourage other school communities to follow
similar pathways.
Like the very public launch and fanfare of “Backing Aust ralia’s Ability,” innovative schools and
practices need similar pomp and fanfare to create awareness and motivate action. Some initial
considerations for Beaumaris were:

Innovation Networks and Seminars;

Innovative Successful Practice;

Creative & Innovative Technology & Multi Media;

Government, Industry & Community Partnerships;

Implications of Smart Technology

Curriculum & Pedagogy; and

Classrooms of the Future

Classroom — Home links
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3.10.3.1 Innovation Networks & Seminars — Innovative Practice

Education stakeholders need to know about projects like Virtual C59 and similar success stories in
Australia, New Zealand and abroad. There are already a growing number of innovative and creative
schools projects, both local and global. The key to $aring these and becoming involved in others is
through networks and seminars (local, state wide, national, and international) for leaders, teachers,
students, classrooms, schools and their school commurities. Successful practices need to be identified
for education authorities and school leaders to promote peer to peer networking, encouraging schools
to evolve similar cultures, share problem solving an d broaden opportunities and experiences beyond
traditional schooling parameters. Peer learning is a recognised and powerfully motivating strategy as it
incorporates many of Ellyard’'s elements for cultural ch ange through varied learning experiences, all of
which are founded upon contextual action research, on site, at the local school.

Technology is the ideal networking vehicle. School leaders navigate their schools through networks of
learning opportunities and teachers lead their students to learning and knowledge from these
opportunities. The limits are only bound by our cre ativity in the present and perceptions of the future.
This is the culture of today’s students.

3.10.3.2 Creative & Innovative Technology & Multi Media

While governments have promoted and resourced IT development, the general focus in Australian
schools has been a varying ratio of student numbers per computers. To be fair, this has been reduced
over the years and coupled with programs supporting t eacher laptop acquisition, schools and staff are
far more ‘techno savvy’ than a decade ago. However, the focus generally remained with computer
hardware and software and provision of some on line lear ning portals, such as Learning Federation. In
comparison to the UK, this represents a far narrower view to the future and lacks innovative
connectedness.

It is quite possible for teaching — learning relationships to remain relatively unchanged without these

two key elements. For Beaumaris this would have led to disastrous results in terms of delivering the
vision. The potential offered by a combination of: Li felong Learning Competencies; Middle Schooling
Culture; Creativity; Well Being; Productive Pedagogie s; Core Continua; and technologies to underpin
and connect learning was recognised early. Supporting access, trials and development of new
technologies, particularly Smart Technology, confirm ed beliefs these would modernise and alter
teaching — learning relationships. Subsequently the use of multi media and smart technology expanded

as both a matter of interest and higher engagement inlearning.

Multi media studies not only enhanced innovation and cu lture, but they offered a hard copy of
processes and outcomes that can be shared with otherswhether it be in film, video, audio or computer
media generated medium. Multi media now offers itsel f as a useful tool to modern learning and
learning for life. The outcomes seen among disenfranchised learners, such as boys in the challenging
middle years’ cohort, have been extremely positive, at Beaumaris and elsewhere. Even in the harshest
of environments in the north - west and central desert, technology is switching on learning for students
who otherwise may never have had the opportunity.

The school has now invested in smart technology, with interactive boards combining computer
mediated communications with multi media in a learning environment that has no bounds, subject to
one’s imagination and creativity. It is this most recent connection where teaching — learning
relationships have modernised, shaping a more appropriate and engaging ‘professional craft’ or
Productive Pedagogy, as well as developed active classoom — Home links through Class Blogs and the
like.

Examples, success stories and learning portals have bee made readily available, on line, for teachers

and students alike. It is this development to which the school will continue to invest over the coming
years.
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3.10.3.3 Government, Industry & Community Partnerships

The partnership between industry and education in Aus tralia is not as strong as abroad, particularly in
primary education. Yet, industry is never reticent regarding its opinion on quality of outcomes and

industry needs. While the current focus tends to be in the secondary (VET) and tertiary sector (the
traditional end product culture) there is very littl e evidence of similar interest and partnerships in the
early years, which ultimately provides the foundatio n to learning.

Ample examples from abroad point to the positive impact industry can have in relationships with

primary schools. A television station in New Zealand worked with schools to offer assistance and to
utilise primary children’s creative and innovative mu Iti media skills to help produce children’s’

television programs. Computer companies in Washington provide entrepreneurial school districts with

used hardware and expertise to skill schools in skilli ng their students and community, making school a
twenty four hour place of learning, winning support an d custom from a more technology literate
community. Through innovative action by a school in S heffield UK, government grants have enabled
the school to provide parenting support and programs, back to work programs for the unemployed,

adult literacy, numeracy and technology programs — all o f which generate additional resources and
support for school innovation and improvement of out comes.

The private and public sectors do have a role in helping shape innovative cultures in primary schools.
The challenge for Beaumaris was to seek and access thosepportunities. This it has done successfully
and will need to continue to do so to achieve its goals. External expertise has helped shape the future,
win commitment and up-skill the school community. E xternal funding has helped resource the
changes through asset acquisition, professional devebpment and time.

Partnerships include: Department of Education and Tr aining (WA); Department of Education Science
and Training (Commonwealth); Edith Cowan University; TK M Consulting; KOKOS Travel;
Electroboard; and the wider school community.

3.10.3.4 Curriculum & Teaching — Learning Relationships

Peter Ellyard regards the emerging consensus on thecharacteristics of world-class schools as
commendable, but also claims many would argue that the range of outcomes and their measures are
much too narrow. The idea of ‘multiple intelligences ’, based on Gardner’'s Frames of MindGardner,
1983) is a helpful starting point. Handy argues that thre e intelligences: factual intelligence: analytical
intelligence and numerate intelligence ‘will get you through most tests and entitle you to be called
clever (Handy, 1997, p. 211). He suggests eight more: figuistic intelligence; spatial intelligence;
athletic intelligence; intuitive intelligence; emoti onal intelligence; practical intelligence; interperso nal
intelligence and musical intelligence’ (Handy, 1997, pp. 212 - 213).

Leadbeater suggests that ‘the curriculum needs to enmurage creativity, problem solving, team
building, as well as literacy and numeracy’ (Leadbeater, 1999, p. vi). Beck sets a similar curriculum in
the context of globalisation:

One of the main political responses to globalisation is . . . to build and develop the education and
knowledge society; to make training longer rather than shorter; to loosen or do away with its link to
a particular job or occupation. This should not only b e a matter of ‘flexibility’ or ‘lifelong learning’,
but of such things as social competence, the ability © work in a team, conflict resolution,
understanding of other cultures, integrated thinking and a capacity to handle the uncertainties and
paradoxes of the second modernity. Here and there, pele are beginning to realise that something
like a transnationalism of university education and cur ricula will be necessary. (Beck, 1999, p. 27)

All these perceptions lie at the center of the Beaumais vision of a ‘thinking community.” They
incorporate continua for Lifelong Learning, Middle Sc hooling, Core Learning, pedagogy and the like.
The cement that binds this vision is technology, for learning is a multifaceted process that combines all
the proposed continua. Technology, in its various forms and mediums, can integrate pathways of
learning that interweave continua, traverse learning areas, and vary student groupings, etc, as well as
spanning the past, present and future.
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Henry Kissinger believes that ‘the present generation has the power to tap into astonishing amounts of
knowledge on any subject but no ability to integrate i t into a knowledge of the past and no ability
therefore to project it meaningfully into the future ’ (cited by Sheridan, 1999, p.274).

At Beaumaris we believe this is technology’s role, supporting teaching - learning relationships through
the guidance of teachers in promoting a ‘School Learning and Thinking and Caring Community.” We
knew it would require tapping into a range of learning nodes, connecting: local to global; classroom to
society; rich tasks to rich assessment; and informaton to critical judgment; to mention a few.

3.10.3.5 Classrooms of the Future

To share a preview of what opportunities might be out there, Beaumaris staff were exposed to a series
of innovative technological investments by UK policy makers. While these were by no means finite
they gave a snapshot of what is possible and offered a good foundation for fertile discussion.

In UK, twelve Local Education Authorities (LEAS) sha red £10 million under a Classroom of the Future
initiative in Bedfordshire, Bournemouth, Camden, Cor nwall, Devon, Durham, Kensington & Chelsea,
Milton Keynes, Norfolk, Richmond upon Thames, Sheffi eld, Telford & Wrekin. The money funded a

total of 32 pilot projects. These focused on the cration of learning environments that were imaginative,

innovative and stimulating, with the aim of inspiring children to achieve more. They were also
designed for wider community use and have links with other schools and facilities in this country and
abroad.

LEAs were invited to put forward their ideas and the p ilots needed to embrace developments in
education, such as a longer learning day and week. Organisation flexibility enabled the need to spread
the expertise of the most able teachers more widely. They also needed to integrate developing
technologies, particularly in the areas of ICT and sustainability. The pilot projects were located in
primary, secondary and special schools.

Allocations were announced in February 2001 for projects to be completed by April 2003. The lessons
learned from these pilots helped shape learning and the design of schools in the future. These
examples are worth examining in shaping the future for Beaumaris:

Bedfordshire - Classrooms with interactive wall, floor and ceiling displays were being
developed in partnership with the Science Museum. Ne w uses for ICT were being explored
and flexibility was emphasised. The three pilot proje cts would be located in areas of significant
urban and rural deprivation, with potential for replica tion on a much wider scale.

Bournemouth - This comprised a sustainable, eco-cente hub at a Site of Special Scientific
Interest at Hengistbury Head, with electronic links to satellites in schools and remote centres
such as the Scottish glens and the Galapagos Islands. Rmtics and 3D cameras enabled
students to carry our field studies over the Intern et.

Camden - This project started as an idea for a demountble, “clip-on” classroom, designed to
tackle the problems of adapting/extending triple deck er schools, with limited site areas. It has
developed into a fully mobile prototype classroom wi th state-of-the-art ICT, which will serve
all schools in Camden and cater fully for special educational needs.

Cornwall - A space mission control centre was developed in Camborne, with simulated
missions, and real time night astronomy during daylight hours through remote control of
satellites on the dark side of the planet. Laboratories and seminar spaces were also included.
Set up in partnership with the National Space Centre, it will be accessible to all schools in the
region and, electronically, to schools around the country.

Devon - An inclusive project that provided greater ed ucational opportunities for those living in
rural communities, tackled social exclusion in isolate d rural areas. Units were set up in two
primary schools and a community college within an exist ing cluster of schools, with the
potential of ICT being fully explored.
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Durham - The project saw the construction of three high-tech global classrooms, “learning
zones”, to develop and evaluate new technology, new teaching and learning styles,
sustainability and extended school use. The projects ae based in a small rural primary school, a
large urban primary school and a large secondary school. All projects featured arts and media
elements.

Kensington & Chelsea - A space was developed to enabé learners to explore cyberspace, outer
space and the physical space in and around their school.Based in a primary school, it holds up
to 60 at a time and features a floor to ceiling observabry in the centre of the structure with a
high powered telescope. Rich in ICT, it has electronic links to observatories in Australia and
Hawaii.

Milton Keynes - The project led to the development of two 3 and 4 class equivalent secondary
level learning centres in the more remote areas, which do not merit full secondary school
provision. The centres form the nucleus of a new school, if population grows, or can be
relocated if pupil numbers decline. Sustainability is a major design driver.

Norfolk - Three pilot projects specifically explored and developed solutions to the challenge of
providing and sustaining the educational needs of pupil s attending small rural schools. High
tech links were developed between the primaries and the high school to enable, for example,
lessons to be taught to larger groups and pupils to interact across distances.

Richmond upon Thames - Modular, high tech relocatable buildings for primary, secondary and
special school needs were being prototyped. Innovative designs were developed in
consultation with pupils and teachers, with input fr om Ultralab, allowing a variety of ways for
incorporating ICT into everyday learning and teaching.

Sheffield - Four pilot projects were undertaken in t wo primary, one secondary and a primary
special school, all of which have particular challenges. Each pilot has been developed
separately to produce prototype generic design solutions, yet with several common, underlying
design themes.

Telford & Wrekin - Interactive learning environment s were developed, with learning pods of
modular design that could be adapted to the needs of al education sectors with the minimum
of effort and disruption. On board were consultants in the field of intelligent modular building
and components manufacture.

The strength of these projects and designs is theirseamless approach to learning environments, learners
and learning. Structural design has played a significant role in changing cultures for learning and
innovations, whether it be in a physical classroom/pa ce context or in a virtual cyber network concept.

The lesson from these was to rethink the parametersfor primary schooling at Beaumaris and break

away from post-industrial models and rationale for organi sation, resourcing and curriculum. If life

long learning and innovation are synonymous, then so to o is technology. They are the same journey
that needed to refocus emphasis and investment into the best opportunity for those making the

journey, rather than stages along the way.

At Beaumaris, the introduction of sub school structur es with composite classes has lent itself to
innovative groupings projects and initiatives. Collab orative cultures in these groupings are how more
likely to promote risk taking and exploration. Innovati on is driven by innovation. It can only be limited
by the structures, rules and beliefs we bring to it. Breaking from traditional perceptions and biases was
a critical step. These examples serve only as food forthought in changing our perceptions about the
present so that we can look innovatively to the futu re.
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3.10.4 How to implement?

The other key ingredient to the success of these pojects was the collaborative partnerships within
schools and with private and public sectors. The initial impetus was government preparedness to
significantly fund pilot projects, enabling partnershi ps, which are now models for wider
implementation. Beaumaris will need to continue adopt ing a similar approach where enterprise and
schooling are brought closer together. Pilot fundin g is essential in providing a sound springboard to
future development. This needs to occur simultaneously to future exploration and vision setting. Once
enthused, the fires need to be fuelled with resources to deliver, bit by bit.

Along with project seeding, both the school and P&C initially committed some $100,000 each towards a
technological revolution in the school:

Upgrading existing infrastructure and hardware — just g etting it working regularly is a
challenge currently;

Acquisition of hardware and software resources (comput ers; Smart Technology; peripherals;
programs; etc)

Supporting development of on-line learning pathways and resources, focusing on the library
and IT Lab as internal learning resource servers

Supporting development of classroom — home links

Supporting further development of electronic portfo lios & multi media skills development
Changing to a cyber information school, at all levels

Supporting professional development & collaborative t ime

Development of ICT/Multi Media continuum of skills,  understandings and protocols from K —
7 with reference to enabling the school vision

Establishing an initial tri - pilot program to explore and develop protocols for global
networking, project sharing, researching learning hubs and teaching — learning innovation
through current and new SmartBoard technology practi ces, by volunteer teachers in each sub
school

Translating learning and thinking continua to on line s upport and resources, linking them to
individual learning and learning pathway strategies

Ongoing partnerships to assist, support and partner ov erall whole school development
A commitment by school, P&C, & other partners for f uture support & sustainability
Expansion of contextual implementation of Smart Technology across the school
Providing Community ICT learning through the ICT lab

In all a huge investment was required to provide access to smart technology in every learning area,
approximately 32 in total. This has largely been made possble through entrepreneurial enterprise and
active grant searches, as well as support from state andfederal governments, not to mention the
commitment by the local community.

In total the school has committed over $275,000 towards smat technology and multi media over the
past 3 years. Such has been the commitment to delivemg our strategic plan and enhancing the
relationship between effective pedagogy and learning outcomes. However, this is the first stage and
more still needs to be developed.
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A VISION TO THE FUTURE
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A Five Year plan for a Whole School Learning, Thinking & Caring Community

Sub Schools Project:

- ICT/Multimedia/
SmartBoard PD

- Networking other
classes; schools;
communities; learning
portals; etc

- Cyber school community

- ICT skills, knowledge,
and understandings
continuum

- Whole School Learning
and Thinking continua

- Learning pathways with
ICT & Multi-Media

- CIP

- ECU Partnership

- Moving to Tri-Project
implementation

- Web site devt/maintenance
- ICT continua development &

- Sustainability support
- Learning pathways - on line

- Tri-Project support - SmartBoards
- Sub schools Project Support

- Resource management

- Community ICT learning centre

- IT & Multi media laboratory

CT Lab:
Research, PD and training centre

implementation

projects; integration; rich tasks;
rich assessment; intranet; home-
classroom links

Admin Project:

- ICT/Multi media PD

- Cyber school community

- Whole School Learning
Thinking & Caring Community

- Learning pathways with ICT &
Multi-Media

- CIP linkages

- Development & Resourcing
Partnerships — P&C; TKM; ECU;
DET; DEST; KOKOS; etc

- Grants & Awards — resources &
support

- Action Research (eg Tri-Project

- SmartBoards)

- HRMIS & INTEGRIS (MIS)

- SIS Curriculum & Reporting

- Public Relations & Promotion

- Strategic Plan — vision & targets

- Leadership

Mid Sub School
Community

Tri -Project:

3 Sub School Teacher Team Pairs explore

and develop:

- global networking - protocols; and
information management

- project sharing — on line local/global
projects; partners; providers; etc

- researching learning hubs — valuable &
useful learning web sites & portals;
opening links with potential partners
teaching — learning innovation
through current and new technology
practices — multi media; video
conferencing; interactive SmartBoards;
electronic portfolios; home-classroom
networking; virtual reality; student
groupings; etc

- CIP

- Whole school implementation &
review

ICT Hub

Jnr Sub School Snr Sub School
Community Community
ICT Hub ICT Hub

Library Project:

- ICT/Multi media PD

- Research support

- Whole School Learning ,
Thinking & Caring
Community resource support

- Strategic Plan resources
support

- ICT Lab support

External Project Support:
- Vision — expertise; on line surveys;
research

action research; PD;
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- Continua — expertise; development
support; on line resources
- Learning pathways - on line projects;

home-classroom links; etc

- Sustainability support — resources;
maintenance; expertise; training

- Direct cyber link & conferencing

- Action research — planning,
implementation & evaluation support

- Professional development

- ICT/Multi media skills development —

integration; rich tasks; rich assessment;

- Web development — internet & intranet

- On line learning pathway
resources

- Displays & Presentations

- Parent workshops

Specialists:

- ICT/Multi media PD

- Networking with other
specialists/schools

- Cyber school community

- ICT skills, knowledge, and
understandings continuum

- Whole School Learning,
Thinking & Caring
Community

- Learning pathways with
ICT; Multi-Media & Smart

Technology
- CIP
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3.11 Organisation & Management
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Our vision for the future will take time to fully de velop and evolve from the virtual to the real. The
plan for a Whole School Learning, Thinking & Caring Co mmunity was initially launched over a 5 year
plan, allowing time to develop understanding, knowledg e, skills and confidence. This involves annual

cyclical action planning, evaluation and reporting to clo sely manage support and outcomes. A

comprehensive review is planned for in 2000/10. The challenge is quite daunting, but the
opportunities are far more exciting.

The questions posed to each sub school were: “What dos this mean about how we do business? How
can we value add to student transition through the sch ool and into high school? How do we reaffirm
existing practices and look to developing new practice s?”

Timeline: (Draft)

discussion paper — staff;
school council; P&C;
students; parents — for
informed discussion and
survey about the future.

- Setting a whole school

community vision and
commitment.

- Developing support

partnerships.

- Acquiring IT resource

support — school; P&C;
DET; business.

- Mapping backwards -

implementation proposals.

- Developing ICT, Multi

media skills, knowledge 7
understandings &
confidence.

- Exploring Learning &

Thinking continua

- CIP linkages
- Collaborative teacher

release time

Implementation Phases Focus Resources
2004 — Vision Phase - PD and global awareness. | School - $30,000
- ECU Partnership. P&C - $30,000
- Whole School Learning & | DET - $15,000
Thinking Community CBA - $5,000

ECU — expertise support
Time

2005 — Phase 1 Action Plan

- Acquisition of IT

hardware, software &
expertise support.

- Developing aspects of

Learning, Thinking &
Caring Community
continua

- Implementing &

evaluating aspects of
Learning, Thinking &
Caring Community

- Commence tri-Project —

explore Smart Technology

School - $30,000

P&C - $20,000 ($15,000
acquisition; $5,000 ongoing
sustainability)

DET - seek $support

CBA - seek $support

ECU — expertise support
Collaborative Time
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- Commence Sub Schools

Project

- External support
- Collaborative teacher

release time

2006 — Phase Two Action
Plan

- As above
- Expand Tri-Project —

expand SmartBoard
acquisition

- Expanding development &

implementation of
Learning, Thinking &
Caring Community
continua.

- CIP linkages
- Collaborative teacher

release time

School - $20,000

P&C - $10,000 ($10,000
acquisition; $5,000 ongoing
sustainability)

DEST - $87,000
Partnerships - $25,000;
expertise support
Collaborative Time

2007 — Phase Three Action
Plan

- As above
- Expand Tri-Project -

SmartBoards

- Expanding development &

implementation Learning,
Thinking & Caring
Community continua

School - $30,000

P&C - $25,000 (Smart
Technology) $5,000 (ongoing
sustainability)

DEST - seek $40,000
Partnerships - $25,000;
expertise support

. CIP linkages Collaborative Time
- Collaborative teacher
release time
2008/9 — Phase Four Action - As above School - $30,000

Plan

- Deliver the vision
- Plan for Comprehensive

whole school review.

P&C - $5,000 ongoing
sustainability

Grants — seek $15,000
Partnerships - $20,000;
expertise support
Collaborative Time

2009/2010 — Phase Five
Review

- Action Plan for review and

vision setting
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The actual specifics of the action plans are only be deeloped when whole school community support is
gained and linkages to CIP Phases One and Two are made clarer.
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The vision and goals set are both challenging and daunting, but achievable. Much has been achieved
despite external hindrances. There is a new level ofprofessionalism and energy enables optimistic and
successful progress. Staff and community alike see Baumaris as something special, a lighthouse that is
doing great things for its students and its communit y. There is a great deal of pride in the school and
desire to do better,’ To be the leader in excellene, embracing challenge, shaping the future!’

The school has an outstanding reputation, locally, nationally and abroad. It is described by families as:
being at the cutting edge; progressive; professional; caring; exciting; challenging; valuing achievement
and effort; inviting and welcoming; a fun place; and e ducationally successful. This is a direct credit to
the staff who have committed not only to the 2004 — 2009 %ategic plan but to others beforehand. It is
the way things are done because people are happy to behere and hence happy to do the extra yards.

Community feedback has been positive and student outcomes remain high. On average, across the
board, 90% plus of students achieve National Standards Bentimarks in Literacy and Numeracy. There
is still need for improvement and as a collaborative and innovative learning community we can achieve
this and enable thrivability and success.

Family perceptions were sought in terms of how the s chool met student needs in a variety of areas:
Academically; Extracurricular Interests; Socially; Emo tionally; Inclusivity; Health/Physical Well Being;
Student Behaviour; Citizenship; Self Esteem; and Independence & Confidence. Overall 73% of
respondents indicated the school was meeting student needs at a high or very high level, with 24%
suggesting an average outcome. Only 4% indicated theyfelt the school was low to very low.

How Overall Needs Are Met 2008

60%

50% +

40% 4

30% +

20% A

10% -

0% -
1

‘I:l Very Low B Low O Awerage O High B Very High ‘

In comparison to 2005, feedback suggests we have improed our overall capacity to address needs.
Perceptions by parents suggest the programs and Stratgic and Action Plans of previous years have
been and still are successful. The positive outcomebeing a continued improvement in how we address
local needs within the context of our overall Strategi ¢ Plan. In general there is stronger support for the
school with parents acknowledging current practices and cultures. This represents a positive message
for staff and students alike. There were very few additional comments to this section to influence
overall perceptions.

The vast majority of respondents perceive Beaumaris to continue to be successfully meeting
expectations. However there is no room for complacency as there is still room for improvement and a
need to up-skill parents as the school continues to develops its vision and emphasis on IT.

The overwhelming community perception suggests any f uture strategic planning and school
development needs to continue to further develop and mature the vision, goals and directions of the
2005 — 2009 Strategic Plan. Parents are recognising that wieave something special at Beaumaris and
that something is worth keeping and developing furthe r. This will be the school’s future
challenge...taking the vision to the next level.

S:\2009 Admin Filing\100 ADMINISTRATION\108 Planning\Le  arning & Thinking & Caring Community April 2009.doc



